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ABSTRACT
The purpose of this study was to identify basic eco­
nomic concepts and to determine the extent to which these 
concepts were taught in the public elementary schools of 
Louisiana during the 1967-68 school session. Included in 
the study were small, large, rural, and urban elementary 
schools geographically dispersed throughout Louisiana.
An economic education questionnaire containing ten 
basic economic concepts provided the data for this study. 
These concepts were based on a report prepared by the 
National Task Force on Economic Education and were validated 
by a jury of forty-six national authorities in the fields of 
economics, economic education, and social studies. The 
questionnaire was used also to obtain information from those 
elementary school systems participating in the Developmental 
Economic Education Program sponsored by the Joint Council on 
Economic Education. Data obtained from these sources were 
used to compare the status of economic education in those 
schools with the status of economic education in the elemen­
tary schools of Louisiana.
Participating in this study were 845 teachers from 
sixty-two elementary schools in Louisiana. The total number 
of teachers in these schools was 1002. The percentage of 
teachers responding, therefore, was 84 per cent.
XV
Teacher responses to the questionnaire were computed to de­
termine the economic concepts taught and the extent to 
which these concepts were taught in the small schools, the 
large schools, the rural schools, and the urban schools of 
Louisiana. Data analyses indicated those concepts receiv­
ing the greatest amount of emphasis and those concepts 
receiving the least amount of emphasis in the elementary 
classrooms of Louisiana.
Conclusions based on analysis of data were:
(1) Economic education was taught to some extent in
the public elementary schools of Louisiana.
(2) Elementary teachers in the rural schools, the 
urban schools, the small schools, and the large schools in 
Louisiana emphasized the same economic concepts in their 
teaching.
(3) Comments from elementary teachers in Louisiana 
appeared to favor an economic education program for the 
schools.
(4) More extensive teaching of economic concepts was 
provided in those schools involved in a concentrated pro­
gram of economic education.
(5) Additional research in the area of economic edu­
cation for the public schools of Louisiana appears to be
timely and to have merit.
CHAPTER I
INTRODUCTION
The American educational enterprise today embodies a 
complexity and a challenge heretofore unknown in the history 
of the nation's schools. The fantastic explosion of knowl­
edge has brought changes in many school disciplines. In 
addition, other modifications in school curricula have fol­
lowed changes in the American society. The areas of 
science, mathematics, and foreign languages, particularly, 
have provided unbelievable new avenues for discovery and 
communication. Economics, as a discipline, however, has 
reflected neither the increased information nor the societal 
alterations. The failure of curriculum development to keep 
abreast of the changing needs of society appears paradoxical 
in that economic growth, science and technology, and the 
continuing trend toward urbanization are major factors in 
curriculum change in the nation's schools.^
For approximately twenty years, concerned individuals 
and organizations have challenged educational leaders to
Jeff West and Ronald C. Doll, "Introduction: The
Need and the Setting," Individualizing Instruction, 1964 
Yearbook of the Association for Supervision and Curriculum 
Development (Washington, D.C.: Association for Supervision
and Curriculum Development, NEA, 1964), pp. 3-4.
2provide economic education for the alarming number of young 
people who know so little about the economy of the United 
States. Foremost among these organizations representing 
business, labor, agriculture, education, and a variety of 
public and private groups is the Joint Council on Economic 
Education, which was formed in 1949. This organization was 
an outgrowth of a three-week conference on economic educa­
tion held in Riverdale, New York, in the summer of 1948.
The purpose of the Joint Council on Economic Education was 
to further the teaching of economics in the nation's 
schools. In addition, the Joint Council on Economic Educa­
tion promoted the creation of local, state, and regional 
councils to assist with the movement. The first council to 
become affiliated was the Iowa Council which was established
in 1949. By 1964, forty-one councils were working to improve
2the teaching of economics in the schools.
Among those groups expressing concern about the eco­
nomic illiteracy of the American population were: the
Advertising Council, which launched a program in 1950 de­
signed to "explain how American business has helped to build 
the highest standard of living the world has ever known"j 
the American Economic Foundation which was established in
2
Haig Babian, The Councils on Economic Education (New 
York: Joint Council on Economic Education, 1964), pp. 4-5.
1939 and gave as its purpose researching the "causes behind 
and the elimination of the economic illiteracy that pro­
duces irrational friction between economic groups and the 
illogical prejudice against American capitalism"; and the 
Americans for the Competitive Enterprise System, whose ob­
jective was to educate "millions of Americans in the superi­
ority of the American competitive system over any form of
3
Collectivism, including Communism, Fascism, and Socialism."
Also taking active roles in the economic education
movement were the American Economic Association and the Com­
mittee for Economic Development. These two organizations, 
in July, 1960, announced jointly the creation of a "National 
Task Force on Economic Education, " which was composed of 
five of the most outstanding economists and,two of the most 
outstanding secondary school educators in the United States. 
The primary responsibility of the National Task Force was 
to describe the "minimum understanding of economics essen­
tial for good citizenship and attainable by high school 
students with the goal of providing helpful guidelines for
Haig Babian, "Economic Education: How it Began and
Why," Challenge: The Magazine of Economic Affairs, 12:3,
March, 1964.
4
high school teachers, administrators, and school boards."
Following a year of work, the Task Force Committee reported
its findings in Economic Education in the Schools; Report
5of the National Task Force on Economic Education. This 
publication has served as a strong motivating force for 
other educators and economists to stress the need for eco­
nomic literacy among America's youth.
The writer has had the privilege of participating in 
economic education curriculum projects and conferences at 
local, state, and regional levels during the past five years. 
Included among the local curriculum projects were two public 
elementary "pilot" schools in economic education in East 
Baton Rouge Parish, Mohican Elementary and Melrose Elemen­
tary. An outgrowth of this participation has been the 
writer's continued interest in determining the extent to 
which basic economic concepts are taught in the public ele­
mentary schools in Louisiana. The proposed study was de­
signed to answer this question for the parishes selected.
4
Donald D. David and Theodore U. Schultz, "Preface," 
Economic Education in the Schools: Report of the National
Task Force on Economic Education (New York: Committee for
Economic Development, 1961), p. 4.
5Ibid.
5I. THE PROBLEM
Statement of the problem. The purpose of this study 
was to identify basic economic concepts and to determine 
the extent to which these concepts were taught in selected 
public elementary schools of Louisiana during the 1967-68 
school session.
Delimitations of the problem. The study was limited 
to selected small, large, urban, and rural public elementary 
schools, grades 1-6, including at least one school attended 
predominantly by Negro youth, in each of sixteen selected 
parishes in Louisiana. The largest and the smallest parishes^ 
in each of the eight Congressional Districts were selected 
for participation in the study. The source of information 
for population statistics, by parishes, was The History and 
the Government of Louisiana, published by the Louisiana
g
Legislative Council in March, 1964. The parishes, listed - 
in the order of largest and smallest according to Congres­
sional Districts, were: First, Orleans and Plaquemines;
Second, Jefferson and St. James; Third, Lafayette and As­
sumption; Fourth, Caddo and Red River; Fifth, Ouachita and
g
Louisiana Legislative Council Staff, The History 
and the Government of Louisiana (Research Study No. 17,
Baton Rouge, Louisiana: Louisiana Legislative Council,
1 9 6 4 ) ,  p p .  2 9 1 - 2 9 2 .
Caldwell; Sixth, East Baton Rouge and St. Helena; Seventh, 
Calcasieu and Cameron; and Eighth, Rapides and LaSalle. 
Sixty-two elementary schools, grades 1-6, inclusive, pro­
vided information for this study.
Importance of the study. Publication of the National
Task Force Report in 1961 resulted in increased concern
about the status of economic education, particularly among
educators. One of the conclusions reached by the National
Task Force was that "despite a trend in recent years toward
inclusion of more economics in the schools, the existing
7
situation is far from satisfactory." Even though economics 
as a course of study has received less emphasis than other 
disciplines, economic forces are becoming more and more 
predominant in shaping today's world. Americans, young and 
old alike, in or out of school, are faced almost daily with 
economic decision-making. How well they make these deci­
sions will be determined to a large extent by their ability
p
to think intelligently and rationally about economic issues. 
Emphasizing further the significance of economic
7
National Task Force on Economic Education, Economic 
Education in the Schools: Report of the National Task
Force on Economic Education (New York: Committee for Eco­
nomic Development, 1961), p. 8.
^Ibid.
education, M. L. Frankel, President, Joint Council on Eco­
nomic Education, stated,- "American citizens are being
treated by the government to the most formidable array of
g
economic reports that our country has ever experienced."
He commented further on the responsibility of today's edu­
cators to help school children develop the capacity to make 
intelligent economic decisions.
Among other leaders who have stressed the need for 
increased economic education in the nation's schools is 
Roger M. Blough, Chairman of the Board of Directors, United 
States Steel Corporation. Blough stated that a nation com­
mitted to the preservation of economic freedom must consider 
the understanding of fundamental economic concepts a signif­
icant goal of universal education.'1'1
Expressing the belief that the communist economic 
doctrine is one of "socialist dictatorship," as opposed to 
the freedom of enterprise and individual freedom beliefs of
9
M. L. Prankel, "Education for the Economic Chal­
lenges of Today and Tomorrow, " The Bulletin of the National 
Association of Secondary School Principals, 49:52-65, Novem­
ber, 1965.
Ibid.
^Roger M. Blough, "Unfinished Business," The Bulle­
tin of the National Association of Secondary School Princi­
pals, 49:35-43, November, 1965.
the West, W. Randolph Burgess, a Director of the Atlantic 
Council of the United States, stated that this conflict of 
beliefs is one of the main reasons for teaching economics 
to the children of this nation. The result of this struggle, 
according to Burgess, will determine the kind of civiliza­
tion in which today's children will live; hence the urgency
of teaching fundamental economics early, wisely, and con-
12
tinuously in the schools of America.
Visualizing contemporary society in which economic 
institutions, economic organizations, and economic decisions 
influence and even control the life of man, Laurence E. 
Learner, Professor of Economics, State University of New York, 
expressed the belief that economic education is essential in 
the preparation of students for living in today's world. 
Emphasizing a "seen" and an "unseen" in the child's learning 
of economics, Learner defines the "seen" as the classroom in 
which a youngster's eyes first see economic principles in 
action. He pictures the "unseen" as that period of economic 
involvement in the child's life after he has left the class­
room. According to Learner, the basic economic problem of 
man's efforts to make the most effective allocation of
12W. Randolph Burgess, "Economic Education and the 
National Welfare, " The Bulletin of the National Association 
of Secondary School Principals, 49:28-34, November, 1965.
scarce resources will persist amid the scenes of the "chang­
ing economic panorama which will unfold" in the lifetimes
13of today's children.
The need of an awareness and an understanding of 
economic concepts, developments, and trends as a part of 
every child's education has been urged by businessmen and 
educators alike. According to Lawrence Senesh, a leader in 
the field of economic education at the elementary school 
level, economic education in the public schools of the 
United States is in a "deplorable" condition. Of those 
young people who graduate from high school today, the major­
ity are still lacking in economic literacy, and very few of 
those children who leave the public schools prior to gradu­
ating have had any exposure to economics in the classroom. 
Senesh believes that it is imperative that provision be 
made for a systematic economics curriculum beginning in the 
first grade where children make simple economic decisions. 
These youngsters come to school from their homes and neigh­
borhoods where they have been involved in economic decision­
making. Economic education should, in the hands of a
Laurence E. Learner, "Why Teach Economics Anyway?
A Case for the General Teaching of Economics," The Economist 
As Teacher; Informal Essays on the Collegiate Teaching of 
Economics (Chicago; South-Western Publishing Company,
1 9 6 5 ) ,  p .  4 2 .
skillful teacher, make children aware of the constant de­
mands that individuals and groups make on the scarce 
resources of this nation. In addition, children should 
learn the significance of their own economic choices in re­
lationship to their personal well-being. Senesh believes 
further that the preservation of the free enterprise system 
as it is known in America necessitates that each citizen 
develop the attitude of a "shareholder of a free society." 
He visualizes the development of this attitude through a 
well-grounded program of economic education in the public 
schools .-1-4
II. DEFINITIONS OF TERMS USED
Economics. Throughout this study economics is in­
terpreted as that body of knowledge which treats of the
creation and appropriation of goods and services for the
15maximum satisfaction of human wants. As used in this 
study, economics refers to production, distribution, con­
sumption, and exchange, knowledge of which, when used 
discriminately and intelligently, provides for rational
14Personal Correspondence of the Author, letter and 
summary report from Lawrence Senesh, December 6, 1967.
15Harold S. Sloan and Arnold J. Zurcher, A Diction­
ary of Economics (fourth edition; New York: Barnes and
Noble, Inc., 1964), pp. 110-111.
11
economic decision-making.
Economic education. For purposes of this study* 
economic education is interpreted as the teaching of basic, 
fundamental concepts and understandings about economics. 
Emphasis is placed on the importance of students1 learning 
to think about and deal with economic issues rationally.
Economic literacy. "Economic literacy means 'rea­
sonable competence' of the largest possible proportion of 
the population in administering their affairs, and similar 
competence in making their choices as voters," according to
Edwin G. Nourse, who was Chairman of President Truman's
16Council of Economic Advisers. Throughout this investiga­
tion, therefore, economic literacy is interpreted to mean 
the acquisition by school children of the minimal economic 
understandings needed for effective and responsible citizen­
ship. Since the purpose of the National Task Force was "to
sketch the minimal economic understanding needed for respon-
17sible citizenship," the writer is equating economic 
literacy with minimal economic understanding.
16
Edwin G. Nourse, "What Would Economic Literacy Be 
Like?" Challenge: The Magazine of Economic Affairs, 12:
5-8, March, 1964.
17
National Task Force on Economic Education, op. cit.,
p. 22.
12
Free enterprise system. For purposes of this study, 
free enterprise is interpreted as "an economic system based ' 
upon the private ownership of all kinds of property and the 
freedom of the individual to contract with others and to 
engage in economic activities of his choice for his own 
profit and well-being. In a capitalistic (or free enter­
prise) economy, the government plays a relatively minor 
role in economic life, its functions being mainly those of 
maintaining order, preventing abuses, and carrying on such 
activities as private enterprise cannot pursue with reason­
able assurance of profit.
Public school. Throughout this study, the public
school is defined as "a free tax-supported school controlled
19by a local governmental authority."
Rural. According to the United States Bureau of the 
Census in the 1960 Census, the rural population ..includes 
those persons living in places of less than 2,500 popula­
tion, those persons^living on farms, and those persons
18Sloan and Zurcher, op. cit., pp. 47-48.
19Philip B. Gove (editor in chief), Webster's Sev­
enth New Collegiate Dictionary (Springfield, Massachusetts: 
G. and C. Merriam Company, 1965), p. 690.
13
20living in the open country.
Urban. The definition adopted by the United States 
Bureau of the Census and used in the 1960 Census is in es­
sence that an urban population comprises those persons 
living in places of 2,500 or more population and all persons 
living in urbanized areas. An urbanized area consists of a
central city of 50,000 or more inhabitants and the people
21
living in the remaining or fringe area.
Validity. For purposes of this study, economic con­
cepts which are accepted as sound and well-grounded by
authorities in the field are considered valid.
III. SOURCES OF DATA
Data used in this study were obtained from: local,
state, regional, and national economic education conferences 
attended by the writer; personal interviews with specialists 
in the fields of economics, economic education, and social 
studies; correspondence with Coordinators of the Developmen­
tal Economic Education Program school systems; correspondence
20United States Bureau of the Census, United States 
Census of Population: 1960. Detailed Characteristics, Lou­
isiana. Final Report PC (1)-20D (Washington: Government
Printing Office, 1962), pp. VII-IX.
14
with eminent educators and economists; participants in de­
velopmental economic education projects, including "pilot" 
programs in economic education; and literature concerned 
with economic education in the elementary schools. Primary 
sources of data consisted mainly of information obtained 
from the questionnaires completed by public school elementary 
teachers from selected parish school systems in the eight 
Congressional Districts and from information received from 
the Coordinators of the Developmental Economic Education 
Program school systems. Secondary sources of information 
included selected references on economic education, par­
ticularly those designed for use at the elementary school 
level.
Method of procedure. Following an examination of 
materials in the fields of economic education and social
f
studies during the fall of 1966 and the spring of 1967, a 
questionnaire was formulated to be administered to the ele­
mentary teachers involved. In an effort to select the most 
significant items for inclusion in the questionnaire, the 
writer used the report prepared by the National Task Force 
on Economic Education as a basic guide. In addition, 
materials published by the Joint Council on Economic Educa­
tion were used.
The National Task Force identified the following
15
major areas of modern economics of which its members be­
lieved that high school students should have some degree of 
understanding: scarce resources and the need for wise
economic decision-making; the market economy of the United 
States; the maintenance of economic growth and stability; 
the effect of income distribution upon the production of 
goods and services; the significance of specialization, 
exchange, and interdependence; and the role of the United 
States in the world economy. An examination of the ques­
tionnaire discloses the inclusion of these areas in the 
concepts listed.
In order to validate the economic concepts, a copy 
of the questionnaire was mailed to a jury of national 
authorities in the fields of economics, economic education, 
and social studies. With the questionnaire a letter was 
enclosed requesting each of the sixty-one jurors to partici­
pate in the validation of the concepts and to check the ten 
concepts, from the twenty listed, which they considered most 
significant for use in elementary schools. (See Appendix A 
for a copy of the questionnaire; see Appendix B for a copy 
of the letter.) Forty-six or 75.4 per cent of the jurors 
responded. Of the forty-six jurors responding, four were 
members of the eight-member National Task Force; one was 
an elementary teacher; one was a dean of academic affairs;
16
nine were college professors of social studies; one was a 
public school supervisor of social studies; fourteen were 
college professors of economics; three were directors of 
centers for business and economic education; one was the 
coordinator of economic education for a metropolitan public 
school system; two were college professors of elementary 
education; three were executive directors of state councils 
on economic education; two were supervisors of curriculum 
and instruction; one was regional representative of the 
Joint Council on Economic Education; one was the Director 
of Curriculum for the Joint Council on Economic Education; 
one was the acting director of the Bureau of History and 
Social Sciences for a metropolitan public school system; 
one was the Associate Director for the Joint Council on 
Economic Education; and one was the Director for the Joint 
Council on Economic Education. (See Appendix C for the 
list of jurors.)
In addition to checking the ten concepts which they 
considered most important, several jurors offered sugges­
tions for minor changes in the wording of several concepts. 
For purposes of determining the ten most important concepts 
selected by the forty-six jurors who returned their ques­
tionnaires, each of the twenty concepts was listed on 
separate 5x8-inch index cards. The concepts were listed on
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the cards in the same numerical order in which they appeared 
on the questionnaire. As each juror returned his question­
naire, his selections were recorded on the appropriate 
concept cards. For example, if a juror selected concept 
number three as one of his ten choices, his name was re­
corded on the concept number three card. If he selected 
concept number nine, his name was placed on the concept 
number nine card. This procedure continued until the se­
lections from all jurors had been recorded on the appro­
priate concept cards. The end result was that the ten
concept cards containing the largest number of names were
»
determined the most significant by jurors for use in ele­
mentary schools.
The ten concepts validated by the national jury and 
considered the most significant for use in the elementary 
school were revised to include several suggestions for minor 
revisions offered by individual jurors. These suggestions 
were for rewording several concepts and did not alter sig­
nificantly the essence of the original concepts. The con­
cepts were arranged in the final form of the questionnaire 
according to the total number of times each had been 
selected by the individual jurors. For instance, concept 
number one, having been selected by the largest number of 
jurors, was placed in the number one position on the
questionnaire; concept number three, having received the 
second highest number of choices, was placed second on the 
questionnaire. (See Appendix D for the final form of the 
questionnaire.)
For the purposes of this study, it was determined 
that the elementary schoo1s^'invoIved should include small, 
large, urban, and rural schools and schools attended pre­
dominantly by Negro youth. It was determined further that 
these schools should be geographically dispersed throughout 
the State of Louisiana. Consequently, the writer prepared 
a letter in which plans for the study were outlined and 
mailed this letter with a copy of the questionnaire to each 
of the sixteen parish public school superintendents involved 
inviting their participation in the study. (See Appendix E 
for a copy of the letter to the superintendents.) Subse­
quently, the superintendents whose schools were involved in 
the study received by mail sufficient copies of the ques­
tionnaires for all elementary teachers included in the study 
Enclosed with the questionnaires were a copy of the letter 
to the superintendent and a letter to the supervisor desig­
nated by the superintendent to serve as the liaison between 
the parish schools and the writer. The letter to the super­
visors solicited their assistance in gathering the data for 
the study. (See Appendix F for a copy of the letter to the
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supervisors.)
In addition to the ten concepts validated by the 
national jury, the questionnaire contained a section for 
teacher comments on the need for and the importance of 
teaching economic education at the elementary school level. 
The contents of the questionnaire were designed to evoke 
responses which would indicate the extent to which these 
economic concepts were taught by the teachers. The four- 
point rating scale used by the teachers contained the 
following evaluation degrees: (1) “none" was intended to
mean not at all; (2) "incidentally" was intended to mean by 
chance or without intention or calculation; (3) "moderately" 
was intended to mean average amount, neither too much nor 
too little; and (4) "extensively" was intended to mean wide 
or considerable extent.
A total of 845 elementary teachers from sixteen 
parishes in the eight Congressional Districts participated 
in the study by responding to the questionnaire. The total 
number of teachers employed in these schools was 1002; 
therefore, 84 per cent of the teachers, returned the com­
pleted questionnaires. Because of the geographic make-up 
and location of several parishes, the school superintendents 
in these particular parishes were unable to comply with the 
request for data from urban schools.
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Treatment of the data. As the designated supervisor 
from each of the sixteen parishes returned the completed 
economic education questionnaires, tabulation was made of 
the information which identified the economic concepts 
taught and the extent to which each concept was taught by 
the elementary teacher responding. Data indicating the 
number of teacher responses from each parish and the extent 
to which each of the ten economic concepts was taught in 
each parish were presented in tabular form.
Additional data analyses indicated the economic con­
cepts taught in the rural and the urban schools, as well as 
in the small and the large schools^ Further examination of 
the data indicated which of the ten basic economic concepts 
received the most emphasis from teachers within each of the 
sixteen parishes. In addition to the statistical data, 
pertinent teacher comments concerning the significance of 
and the need for teaching some economic education at the 
elementary level were presented. Results of the findings 
of this study were presented in tabular form and analyzed 
to give a more comprehensive and meaningful report of the 
extent to which basic economic concepts were taught in the 
public elementary schools of Louisiana.
IV. ORGANIZATION OF THE REMAINDER OF THE STUDY
Information concerning the status of economic
education in the elementary school systems participating in 
the Developmental Economic Education Program is presented 
in Chapter II. The presentation and interpretation of the 
data are found in Chapter III. A summary of the study and 
conclusions are presented in Chapter IV.
sCHAPTER II
THE STATUS OP ECONOMIC EDUCATION IN THE ELEMENTARY
SCHOOL SYSTEMS INVOLVED IN THE DEVELOPMENTAL 
ECONOMIC EDUCATION PROGRAM
The primary purpose of this chapter was to determine 
the status of economic education in the elementary school 
systems participating in the Developmental Economic Educa­
tion Program throughout the United States.
I. STRUCTURE OP THE PROGRAM
Description of the Developmenta1 Economic Education 
Program. The Joint Council on Economic Education, in 1963, 
undertook a study to determine the need for economic educa­
tion on a nationwide basis. This study revealed that among 
the large school systems, fewer than one-fifth required a 
course in economics. In many school systems, no economics 
was offered, and only twenty-two states in the United States 
required any economics courses for teacher certification in 
the social studies. In those schools which offered a course 
in economics, the study revealed thatfthe course contents 
neglected the "tools of economic analysis necessary for 
for literate citizenship."^
•^Joint Council on Economic Education, Developmenta1 
Economic Education Program (New York: Joint Council on
Economic Education, [n.d.]).
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Following the completion of this study, the Board of 
Trustees of the Joint Council on Economic Education, in 
1964, launched a nationwide $2.5 million school program 
aimed at combating the problem of economic illiteracy. This 
project was begun in an organized, systematic manner with a 
number of major school systems throughout the country serving 
as laboratories for this experiment in economic education. 
Planned with the design to enhance the social studies cur­
riculum, this program emphasized the economic aspects of the 
various social studies disciplines. Designated the Develop­
mental Economic Education Program, this effort was planned 
to cover a five-year period and involved thirty major school 
systems, geographically located over the United States, 
including city, county or parish, state, and parochial, sys­
tems. These school systems were to be brought into the 
Developmental Economic Education Program over a three-year 
period and were to be engaged in an intensive curricular 
development program. Objectives listed for the Developmen­
tal Economic Education Program were:
. . .  to build economic understandings into school cur­
ricula at all grade levels; to improve teacher prepara­
tion in economics; to develop and evaluate new teaching 
materials at all grade levels; to identify diverse 
models of curriculum revision in economic education; 
and to disseminate the results.
^John E. Maher, S. Stowell Symmes, and William D. 
Green, DEEP '67: A Progress Report on The Developmental 
Economic EducaFion~Program TtTew York: the Joint Council
on Economic Education, 1967), p . 5.
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The Developmental Economic Education Program is a 
joint endeavor involving the Joint Council on Economic Edu­
cation, affiliated local and state economic councils, uni­
versities, colleges, and local school systems. The program 
is structured so that the local council works with nearhy 
colleges and universities primarily in providing consultant 
services for various phases of the program. The Joint 
Council on Economic Education provides each of the partici­
pating systems with the necessary finances for establishing 
and maintaining the program. In addition, the Joint Council 
on Economic Education provides special consultant services, 
a library of economic education resource materials, and 
in-service meetings for program personnel. Each partici­
pating school system has the responsibility of appointing 
a project coordinator who provides leadership for the pro­
gram. Additional responsibilities of the participating
school systems include: providing in-service economic edu-
,  % 
cation for the teachers involved in this new phase of
curriculum development; establishing specific committees
for subsequent school and community involvement; and the
sharing of new materials, developed at all grade levels,
with the other school systems participating in the Develop-
3
mental Economic Education Program.
^Ibid., p. 6.
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As plans formulated by the Joint Council on Economic 
Education materialized* 4.4 million students and 174*000 
teachers were phased into the Developmental Economic Educa­
tion Program during 1964* 1965* and 1966. The pilot school 
systems* the number of schools* the number of students en­
rolled* and the number of participating teachers are shown 
4in Table I. As indicated in this table* the New Haven* 
Connecticut system withdrew from the program in July* 1966* 
leaving a total of twenty-nine participating school systems. 
Three of these systems* Minneapolis Public Schools; Pitts­
burgh* Pennsylvania; and Contra Costa County* California 
served as "model schools" for the entire three-year program. 
The remaining twenty-six systems served as one-year "pilot"
c
systems.
According to M. L. Frankel* President* the Joint 
Council on Economic Education* working in cooperation with 
forty-four affiliated Councils* is already engrossed in the 
sharing of experiences gained and materials produced by the
g
twenty-nine pilot school systems. (A list of the affiliated 
4Ibid.* p . 7.
^Minneapolic Public Schools, Economic Education in 
Minneapolis: Annual Report, 1965 (Minneapolis Public
Schools* 1965)* p. 7.
Joint Council on Economic Education* A Progress Re­
port on Economic Education in 1967 (New York: Joint Council
on Economic Education* 1967)* [n.p.].
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TABLE I
SCHOOL SYSTEMS PARTICIPATING IN THE DEVELOPMENTAL 
ECONOMIC EDUCATION PROGRAM
YEAR OF.
ENTRY SCHOOL SYSTEMS
NUMBER OF 
SCHOOLS
ENROLL­
MENT
NUMBER OF 
TEACHERS
1964 Atlanta (and Fulton
. County), Ga.---------- -- 210 142,065 5,913
Contra Costa County, Calif. 202 143,648 7,002
Downey, Calif. --------- --  28 19,847 706
Minneapolis, Minn.-------- 100 70,626 2,908
*New Haven, Conn.----------  39 21,000 1,100
Omaha, Neb.------------- --  98 57,861 2,100
Pittsburgh, Penna.-------- 113 81,178 3,250
San Diego County, Calif. -- 375 319,680 10,983
Seattle, Wash.---------- -- 114 90,495 3,436
Tulsa, Okla.------------ --  99 76,542 1,550
Wichita, Kan.----------- -- 114 68,766 3,159
1,492 1,091,708 42,107
1965 Baltimore City, Md.------- 208 191,086 6,513
Chattanooga, Tenn.--------  46 27,450 1,065
Dade County, Fla.--------- 207 197,613 7,835
Des Moines, Iowa-------- --  76 44,510 1,657
Lansing, Mich.---------- --  50 30,200 1,410
New York City, N.Y.--------842 1,056,000 45,581
Portland, Ore. (Inc. Park-
rose, Banks)-------------125 81,648 4,137
Quincy, Mass.-------------- 30 15,837 750
Richmond, Va.-------------- 61 44,425 1,834
1,645 1,688,769 70,782
1966 Chicago, 111., Archdiocese 442 362, 996 7,540
Duluth, Minn.-------------- 63 29,098 1,105
Gary, Ind.-------------- --- 44 48,675 1,917
Granite District, Utah— --- 60 57,689 2,029
Jefferson County, Colo.----115 52,000 2,268
Little Rock, Ark.---------- 41 24,000 1,015
Manhasset, Long Island---- 3 2,600 145
New Orleans, La.-----------124 106,000 3,800
Trenton, N.J. Diocese-- ---134 77,862 2,315
Wisconsin State Public
Schools--------------- — 2,662 859,101 39.899
3,688 1,620,021 62,033
GRAND TOTAL 6,825 4,400,498 174,922
*New Haven participated until July 1966.
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Councils is shown in Appendix G.) Referring to this sharing 
of materials and experiences as a "multiplier" effect, 
Frankel described the Developmental Economic Education Pro­
gram as "the largest experiment in behavioral science in- 
struction ever undertaken in the schools of the United
n
States." Utilizing the services and materials provided by 
thirty-seven colleges and universities throughout the United 
States,, the Developmental Economic Education Program was 
described further by Frankel as "one of the most far- 
reaching and comprehensive curriculum projects in the his- 
tory of American education." (A list of the colleges and 
universities providing consultant services and materials 
for those school systems participating in the Developmental
9
Economic Education Program is shown in Appendix H.)
School systems phased into the Developmental Economic 
Education Program in 1964. In September, 1967, endeavoring 
to obtain pertinent data on the current status of economic 
education at the elementary school level in the school 
systems participating in the Developmental Economic Educa­
tion Program throughout the United States, the writer sent
^Personal Correspondence of the Author, letter and 
informational brochures from S. Stowell Symmes, December 18, 
1967.
8Ibid.
^Joint Council on Economic Education, loc. cit.
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a letter and a copy of the questionnaire which was validated 
by the national jury to each of the twenty-nine project Co­
ordinators. In addition to requesting that the Coordinators 
complete the questionnaire, the writer asked for current 
significant data on the status of the Developmental Economic 
Education Program. (See Appendix I for a copy of the letter 
to the Coordinators.) The questionnaire, designed to identi­
fy economic concepts taught and the extent to which they 
were taught by teachers, contained a four-point rating scale 
to which the Coordinators responded. This rating scale 
hereinafter provided the following evaluation degrees: (1)
"none" means not at all; (2) "incidentally" means by chance 
or without intention or calculation; (3) "moderately" means 
average amount, neither too much nor too little; and (4) 
"extensively" means wide or considerable extent.
Three of the twenty-six Coordinators or designated 
staff members responding to the request for information 
indicated that the program in their school systems was 
limited to the secondary level. One Coordinator stated that 
his school system's recent affiliation with the project pre­
cluded the identification of basic economic concepts in the 
present curriculum. (See Appendix J for names of Coordina­
tors or designated staff members responding to the request 
for current data on the Developmental Economic Education 
Program.)
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In complying with the request for current information 
on the Developmental Economic Education Program within their 
school systems, some Coordinators completed the question­
naires; whereas, others sent statistical data and curriculum 
materials developed by their teachers and staff members.
The writer elected to list the school systems according to 
their year of entry into the program and to present perti­
nent data from the information received from the Coordina­
tors. Those school systems from which no response was 
received and those systems whose teachers and students were 
involved at the secondary levels only were omitted from the 
list. Entering the Developmental Economic Education Pro­
gram in 1964 were the following school systems: Downey,
California; Minneapolis, Minnesota; Omaha, Nebraska; San 
Diego County, California; Seattle, Washington; Tulsa, Okla­
homa; and Wichita, Kansas.
According to data received in November, 1967 from 
the designated supervisor of the Downey, California Unified 
School District, this school system, located in the suburbs 
of Los Angeles, had eighteeen elementary schools. The teach­
ers in the system had participated in an intensive in- 
service program in economic education according to Mary 
Fingal, the designated supervisor of the economic education 
program. Economic education was implemented through the 
framework of the social studies curriculum, and economic
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education guides were used as supplementary materials in - 
the teaching of social studies at the elementary level of 
instruction.'1'0 Questionnaire rating results for the Downey 
School System are shown in Tahle II. It was evident from 
the questionnaire results that the elementary teachers were 
devoting some time to each of ,the ten concepts. Receiving 
an average amount of teaching emphasis from the Downey ele­
mentary teachers were those economic concepts related to 
the wise choice of allocation, the relation of specializa­
tion to the production of goods and services, the role of 
the factors of production in an economy, the relationship 
between the consumer and the market, the role of trade in 
the American economy, the provision of goods and services 
by the government, the role of competition among business 
firms, and the difference between a consumer and a producer 
of goods.
Using the social studies curriculum as the basis for 
identifying selected economic understandings, the Minneap­
olis Public School System developed economic education 
supplements to the social studies guides for each grade 
level, K-12. These guides specified the economic concepts 
which can be developed within the existing social studies
10Personal Correspondence of the Author, comments
from Mary Pingal, November 6, 1967.
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TABLE II
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
DOWNEY UNIFIED SCHOOL DISTRICT ELEMENTARY SCHOOLS
DOWNEY, CALIFORNIA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
•)
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in most 
societies is that resources are inade­
quate to fulfill all wants; therefore, 
people must make choices as to the best 
use of the scarce resources. X
2. Division of labor and specialization and 
exchange help to produce goods and ser­
vices faster and better. X .
3. Production requires the use of factors 
of production, including land, labor, 
and capital. X
4. One result of specialization and exchange 
among individuals, regions, and countries 
is a dependence on others for many desira­
ble goods and services. X
5. Consumers largely determine what goods and 
services shall be produced by spending 
their money for things that they want. X
6. Most people receive money income for help­
ing to produce goods and services. X
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C O N C E P T S NT IT MT ET
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. X
8. In the American economy, some goods and 
services, usually those which people 
cannot provide effectively on an individ­
ual basis, are provided by the govern­
ment. Examples are: national defense, 
police protection, postal services, 
highway construction, education, and 
foreign aid. X
9. Competition among business firms forces 
them to seek more effective ways of 
producing and improving their products, 
with the usual results of lower prices, 
better qualities, and new goods and 
services for consumers. X
10. Every human being is a consumer of goods 
and services, but not everyone is a pro­
ducer. X
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framework for each grade level. The context for the first 
and second grades included the home, the school, and the 
neighborhood, and emphasis was given to the producer, the 
consumer, and wise allocation of choice. Using "Our City 
and State" as the context for the third and fourth grades, 
teachers placed economic emphasis on production factors, 
specialization, exchange, interdependence, and public and 
private consumption. Teachers at the fifth and sixth grade 
levels, using "Our Nation and Latin America" as the con­
text, emphasized the relationship of geographical and 
cultural influences to an economy. In addition, teachers 
presented those characteristics of a market economy that 
provide for stable growth and development.11 According to 
information received from the economic education resource 
teacher, Phyllis Sperling, economic education materials in 
use in the Minneapolis Public School System were developed
while the system was participating in the Developmental
12Economic Education Program.
The Coordinator of Economic Education for the Omaha, 
Nebraska Public Schools, Norman Sorensen, stated that the
^Minneapolis Public Schools, Economic Education in 
Minneapolis: A Project Report 1964-1967 (Minneapolis:
Minneapolis Public Schools, 1967), pp. 10-16.
•^Personal Correspondence of the Author, letter from
Phyllis Sperling, October 26, 1967.
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Omaha School System had adopted, city-wide, for grades one 
and two, the economic education materials, "Our Working 
World," prepared by Dr. Lawrence Senesh of Purdue Univer­
sity. The Omaha system provided extensive in-service
education in economics for the elementary teachers in an
13
endeavor to prepare them for this responsibility. De­
scribing the Omaha School System as a large urban system, 
the Coordinator submitted the questionnaire results shown 
in Table III. These results indicated that the elementary 
teachers in the public schools of Omaha spent a considerable 
amount of time on economic education in many of the basic 
areas. Moderate ratings for concepts four and seven sug­
gested that less emphasis was given to international trade. 
Similarly, a moderate rating for concept nine suggested 
that an average amount of teaching time was devoted to com­
petition and its role in the American economy.
Approximately 120 elementary teachers and 3,600 ele-
r
mentary pupils were learning the basic economic concepts 
contained in the questionnaire according to the information 
received from Werner E. Stickel, the Curriculum Coordinator 
of the San Diego County Department of Education, San Diego, 
California. In addition to the intensive economic education
13Personal Correspondence of the Author, comments
from Norman Sorensen, October 20, 1967.
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TABLE III .
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
OMAHA PUBLIC ELEMENTARY SCHOOLS 
OMAHA, NEBRASKA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better.
V
X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. ............. X
4. One result of specialization and 
exchange among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by spend­
ing their money for things that they
want. X
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. . C O N C E P T S NT IT MT ET
6. Most people receive money income 
for helping to produce goods and 
services,.
•
X
7. A higher standard of living for 
Americans is made possible 
through increasing trade, in­
cluding trade with other nations. X
8. In the American economy, some 
goods an.d services, usually those 
which people cannot provide ef­
fectively on an individual basis, 
are provided by the government. 
Examples are: national defense, 
police protection, postal services, 
highway construction, education, 
and foreign aid. X
9. Competition among business firms 
forces them to seek more effec­
tive ways of producing and im­
proving their products, with the 
usual results of lower prices, 
better qualities, and new goods 
and services for consumers. X
10. Every human being is a consumer 
of goods and services, but not 
everyone is a producer. X
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program provided by the Joint Council on Economic Education 
through the Developmental Economic Education Program, the 
San Diego County School System as well as other county 
systems throughout the State of California will probably 
experience further work in economic education with the 
implementation of the New California Framework for the
14
Social Studies [sic] during the current school session.
The ratings given the economic education questionnaire con­
cepts by the Curriculum Coordinator of the San Diego County 
Department of Education are shown in Table IV. Rating re­
sults indicated that the elementary teachers were concen­
trating on the teaching of basic economic concepts in all 
areas listed in the questionnaire. Considerable teaching 
time was devoted to eight of the ten concepts listed, and 
a moderate amount of time was devoted to the teaching of 
trade and the role of competition, concepts seven and nine 
respectively.
Stating that the Seattle Public Schools were "firmly 
committed to a K-12 sequential program in economic educa­
tion, " Charles F. Zengel, the Supervisor of Elementary 
Social Studies for Seattle Public Schools, expressed the 
belief that "this is the only approach which will result
Personal Correspondence of the Author, comments
from Werner E. Stickel, November 8, 1967.
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TABLE XV
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
SAN DIEGO COUNTY ELEMENTARY SCHOOLS 
SAN DIEGO, CALIFORNIA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT1 % IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. ......X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. .......... X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. ....... X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. ..... X
39
• C 0 N C E P T S NT IT MT ET
6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. X
8. In the American economy, some goods and 
services, usually those which.people 
cannot provide effectively on an individ­
ual basis, are provided by the government. 
Examples are: national defense, police 
protection, postal services, highway con­
struction, education, and foreign aid. X
9. Competition among business firms forces 
them to seek more effective ways'~of pro­
ducing and improving their products, with 
the usual results of lower prices, better 
qualities, and new goods and services for 
consumers.
i
\
X
10. Every human being is a consumer of goods 
and services, but not everyone is a pro­
ducer . X
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in the level of economic literacy advocated in the National 
Task Force Report." He stated further that this concern 
was supported by the provision of quality materials and an 
extensive in-service program in economic education for the 
teachers involved. The Seattle system developed guides 
designed to help the classroom teacher integrate the teach­
ing of basic economic concepts into the social studies 
curriculum. The Developmental Economic Education Program 
operating in Seattle's eighty-six elementary schools in­
volved approximately 2,000 teachers.^ The extent to which 
the economic concepts listed in the questionnaire were 
taught in Seattle's public elementary schools is indicated 
in Table V. According to this information, the elementary 
teachers were devoting a considerable portion of their 
teaching time to the development of economic education. Re­
sults indicated extensive teaching in all concept areas with 
the exception of those related to the roles of trade, compe­
tition, and government.
According to information received from Mrs. Vincent 
Patrick, the Coordinator of Economic Education for the Tulsa 
Public School System, Tulsa, Oklahoma, economic education 
was emphasized in all of the elementary school grades.
15
Personal Correspondence of the Author, letter from
Charles F. Zengel, October 20, 1967.
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TABLE V
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
SEATTLE PUBLIC ELEMENTARY SCHOOLS 
SEATTLE, WASHINGTON
Legend:
NT - None taught MT - Moderately taught
IT.- Incidentally taught ET - Extensively taught
C O N C E P T S NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources 
are inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and 
exchange among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what 
goods and services shall be pro­
duced by spending their money for 
things that they want. X
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C O N C E P T S NT IT MT ET
6. Most people receive money income 
for helping to produce‘goods and 
services. • X
7. A higher standard of living for 
Americans is made possible 
through increasing trade, in­
cluding trade with other nations. X
8. In the American economy, some 
goods and services, usually those 
which people cannot provide effec­
tively on an individual basis, are 
provided by the government. Ex- . 
amples are: national defense, 
police protection, postal services, 
highway construction, education, 
and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better 
qualities, and new goods and ser­
vices for consumers. X
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. X
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Emphasis was given particularly to the roles of family,
business, and government in the American economy. Stressed
also at all grade levels were the importance of the free
16enterprise system and the role of profit. An evaluation 
of the extent to which selected basic economic concepts 
were taught in the public elementary schools of Tulsa is 
shown in Table VI. Rating results indicated that the teach­
ers gave wide coverage to the teaching of basic economic 
understandings and that, comparatively speaking, they de­
voted less time to the role of trade and the factors of 
production.
A report on the status of economic education in the 
public elementary schools of Wichita, Kansas, by Beryl A. 
Hamilton, Consultant, Economic Education and Social Studies, 
Wichita Public Schools, revealed that eighty-five elementary 
schools participated in a recent evaluation of the Develop­
mental Economic Education Program. At the outset of the 
program, each teacher received from the Division of Curricu­
lum Services, an Economics "supplement" which contained five 
basic economic concepts for each grade level, 1-5. Each 
teacher was expected to select for teaching purposes those
16
Personal Correspondence of the Author, comments
from Mrs. Vincent Patrick, October 20, 1967.
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TABLE VI
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
TULSA PUBLIC ELEMENTARY SCHOOLS 
TULSA, OKLAHOMA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. X
2. Division of labor and specialization and 
exchange help to produce goods and ser­
vices faster and better. X
a. Production requires the use of factors 
of production, including land, labor, 
and capital. ... .X.
4. One result of specialization and exchange 
among individuals, regions, and countries 
is a dependence on others for many de­
sirable goods and services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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C O N C E P T S  NT IT MT ET
6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations.. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police preteiction, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving their 
products, with the usual results of 
lower prices, better qualities, and 
new goods and services for consumers. X
•
oH
Every human being is a consumer of 
goods and services, but not everyone 
is a producer. ..  . X
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concepts appropriate for his grade level. In January, 1966, 
according to the consultant, the elementary teachers were 
asked to evaluate their individual efforts in economic edu­
cation since the inception of the Developmental Economic 
Education Program. As a part of the evaluative study, the 
teachers were asked to indicate which of the concepts listed 
in the economics "supplement, " they had actually taught in 
their classrooms. A total of 636 elementary teachers re­
sponded to this request. Survey results of this question 
showed that the first grade teachers emphasized concept 
number three the most. This concept stated that, "all mem­
bers of the family are consumers, but not all are producers 
of goods and services." Teachers of second grade students 
devoted more time to concept number two which stated that, 
"technological inventions have increased the efficiency of 
human labor and have increased specialization.” Third grade 
teachers gave almost six times as much emphasis to concept 
number three as to any other single concept. Similar in 
content to the concept emphasized most by first grade teach­
ers, this concept stated that "man uses his labor and other 
resources to produce goods to satisfy his wants." The 
teachers of grade four selected concept number three from 
the concepts listed for grade four. This concept, "The 
heritage and expectations of a people help to formulate 
their demands," was given the highest rating by the teachers.
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Fifth grade teachers in the Wichita elementary schools 
placed the most teaching emphasis on concept number four 
from the fifth grade program. This concept stated that, 
"natural resources offer the raw material for economic 
activity."^
School systems phased into the Developmenta1 Economic 
Education Program in 1965. The second group of school 
systems was introduced to the Developmental Economic Educa­
tion Program in 1965 and included the following: Chatta­
nooga, Tennessee; Dade County, Florida; Des Moines, Iowa; 
Lansing, Michigan; New York City, New York; Portland, Oregon 
(including Parkrose, Banks); and Richmond, Virginia. The 
Coordinator of Economic Education for the Chattanooga, 
Tennessee Developmental Economic Education Program, Jack 
Carr, commented on the prevalent teaching of economic con­
cepts in all areas of the elementary curriculum in the 
Chattanooga Public Schools. He expressed the belief that 
the elementary schools of Chattanooga provided a better 
administrative structure for the teaching of economics than 
did the secondary schools in the system. The Coordinator 
stated that the elementary teachers were teaching economic
17Personal Correspondence of the Author, letter from
Beryl A. Hamilton, October 30, 1967.
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18understandings within the present curriculum framework. 
Questionnaire rating results for the public elementary 
schools of the Chattanooga system are presented in Table
VII. Elementary teachers were spending an average or 
moderate amount of time in the teaching of basic economic 
concepts in all of the areas included in the questionnaire 
with two exceptions. More emphasis was given to the im­
portance of the individual consumer and his market par­
ticipation and to the individual services provided by the 
government because of the magnitude of such services.
Described by D. J. Dowd, the Coordinator of Economic 
Education, as a large urban school system, the Dade County, 
Florida public elementary schools involved in the Develop­
mental Economic Education Program numbered 151 and included 
approximately 6,000 elementary teachers. Centered in Miami, 
the program was beginning its third year of operation. In 
addition to the basic economic concepts contained in the 
writer1s questionnaire, the Dade County teachers were using 
many additional ones, according to the Coordinator. Being 
readied for publication was a new Dade County Economics 
Guide which contained approximately fifty economic concepts 
for each grade level. This guide represented the thinking
Personal Correspondence of the Author, comments
from Jack Carr, October 20, 1967.
t
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TABLE VII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
CHATTANOOGA PUBLIC ELEMENTARY SCHOOLS 
CHATTANOOGA, TENNESSEE
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wantsj 
therefore, people must make choices 
as to the best use of the scarce re­
sources . X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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C O N C E P T S  NT. IT MT ET
6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. . X
8. In the American economy, some goods and 
services, usually those which people 
cannot provide effectively on an individ­
ual basis, are provided by the govern­
ment. Examples are: national defense, 
police protection, postal services, high­
way construction, education, and foreign 
aid. X
9. Competition among business firms forces 
them to seek more effective ways of pro­
ducing and improving their products, 
with the usual results of lower prices, 
better qualities, and new goods and ser­
vices for consumers. X
10. Every human being is a consumer of goods 
and services, but not everyone is a pro­
ducer. X
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of teacher participants in the Developmental Economic Edu-
19cation Program in Dade County. The Coordinator of Eco­
nomic Education for the Dade County Public Schools evaluated 
teacher efforts in economic education as indicated in Table
VIII. Results of the evaluation indicated that teachers 
were spending a considerable amount of time in the teaching 
of economics. The basic economic areas receiving strong 
emphasis from the Dade County elementary teachers included: 
scarce resources and unlimited wants, results of specializa­
tion and exchange, the consumer's market, the effect of 
trade on the American economy, the role of government in 
the provision of goods and services, the results of compe­
tition, and the roles of consumers and producers.
In addition to providing an extensive in-service 
training program in economic education for its teachers, 
the Des Moines Public School System had engaged in an in­
tensive program of curriculum development as a part of the 
Developmental Economic Education Program. According to 
information received from John H. Kilgore, the Coordinator 
of the Des Moines Developmental Economic Education Program, 
26,000 children were involved in economic education studies, 
grades kindergarten through six. The teachers working in
19Personal Correspondence of the Author, comments
from D. J. Dowd, October 19, 1967.
52
TABLE VIII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
DADE COUNTY PUBLIC ELEMENTARY SCHOOLS 
DADE COUNTY, FLORIDA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . .. . X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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C O N C E P T S NT XT MT ET
6. Most people receive money income for
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other
nations. X
8. In the American economy, some goods and 
services, usually those which people 
cannot provide effectively on an individ­
ual basis, are provided by the govern­
ment. Examples are: national defense,
police protection, postal services, high­
way construction, education, and foreign 
aid. X
9. Competition among business firms forces 
them to seek more effective ways of pro­
ducing and improving their products, with 
the usual results of lower prices, better 
qualities, and new goods and services for
consumers. . . . . . . . .  X
10. Every human being is a consumer of goods 
and services, but not everyone is a pro­
ducer. X
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grades kindergarten through three had developed and were
20
using a publication, Social Studies Supplement. This 
guide was intended to serve as a supplement to the social 
studies guides already in use in the school system, and as 
such, incorporated economic understandings into the social 
studies curriculum. This supplement to the social studies 
curriculum identified six basic economic concepts intended 
for introduction in grades kindergarten through three. The 
primary purpose of this general overview was to provide the 
teacher with non-technical, yet comprehensive information 
in basic economics. Each concept was explained thoroughly 
so that the teacher was not overwhelmed with complex termi­
nology. The guide also contained information concerning 
the extent to which each of the concepts should be developed 
at each grade level. Even though no mention was made of a 
formalized sequential approach, the supplement contained the 
statement: "The dimensions for successive grades increase
in scope and complexity commensurate with the student's in-
21tellectual development."
20Personal Correspondence of the Author, letter from 
John H. Kilgore, October 19, 1967.
^Des Moines Public Schools, Social Studies Supple­
ment: Economic Generalizations and Teaching Guides Kinder­
garten through Third Grade (Des Moines: Bureau of Business
and Economic Research, College of Business Administration, 
The University of Iowa, 1967), Foreward.
The objective of the Des Moines Developmental Eco­
nomic Education Program, according to information received 
from the Coordinator, was "in a sequential and systematic 
fashion, to develop the student's ability to identify and
analyze significant economic forces operating in the world 
22around him." Future program plans included the develop­
ment and publication of a curriculum supplement by the Des 
Moines elementary teachers, grades 4-6, and further in- 
service training for teachers in the school system. Results 
of.the Coordinator's questionnaire ratings are indicated in 
Table IX. Extensive teaching of the ten concepts contained 
in the questionnaire was attributed by the Coordinator to
the Des Moines system's involvement in the Developmental
23Economic Education Program.
The Lansing, Michigan School District started the 
third year of its three year economic education improvement 
and expansion program in September, 1967. A total of 166 
elementary schools involving 7,266 students was reported in 
the August, 1967, Annual Report for the Developmental Eco­
nomic Education Program prepared by David B. Smith,
22 . 
Ibid.
TABLE IX
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
INDEPENDENT COMMUNITY SCHOOL DISTRICT ELEMENTARY SCHOOLS
DES MOINES, IOWA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  . NT IT MT ET.
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. X
2. Division of labor and specialization and 
exchange help to produce goods and ser­
vices faster and better. X
3. Production requires the use of factors 
of production, including land, labor, 
and capital. X
4. One result of specialization and exchange 
among individuals, regions, and countries 
is a dependence on others for many desira­
ble goods and services. X
5. Consumers largely determine what goods and 
services shall be produced by spending 
their money for things that they want. X
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C O  N C E P T S NT IT MT ET
6. Most people receive money income for 
helping to produce goods and services. X
' 7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade., including trade with other 
nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers. . . . ..... X
10. Every human being is a consumer of 
goods and services, but not everyone 
is a producer. X
Coordinator of the Lansing Economic Education Program. 
According to information contained in this report, elemen­
tary teachers in grades one through three were using the 
economics materials developed and published by Science 
Research Associates; whereas, elementary teachers of grades 
four and five were using economics materials prepared by 
the University of Chicago. Additional curriculum materials 
in use in selected sixth grade classes of Lansing during 
the 1967-68 school session on a pilot basis included eco­
nomic education program materials prepared by the University 
of Chicago, Industrial Relations Center. Also underway and 
new to the Lansing School System was the Demonstration 
School Project sponsored by the Social Studies Institute of 
Michigan State University under a special grant. This
project provided for the inclusion of economics as one of
25the major areas of the social studies curriculum. Infor­
mation concerning the Coordinator's evaluation of the Lansing 
economic program, using the questionnaire as a yardstick, is 
provided in Table X. As shown in these evaluation results, 
the elementary teachers of the Lansing School District were 
devoting a considerable amount of their time to the teaching
2^David B. Smith, Annual Report 1966-67 DEEP Project 
(Lansing, Michigan: Lansing School District, 1967), pp. 1-8.
25Ibid.
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TABLE X
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
LANSING SCHOOL DISTRICT ELEMENTARY SCHOOLS 
LANSING, MICHIGAN
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources 
are inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. .......... ...... X
2. Division of labor and specialization
and exchange help to produce goods
and services faster and better. . X
3. Production requires the use of factors 
of production, including land, labor, 
and capital. .... X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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...C O  N C E P T S NT IT MT ET
6. Most people receive money income for 
helping to. produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. X
8. In the American economy, some goods and 
services, usually those which people 
cannot provide effectively on an individ­
ual basis, are provided by the govern­
ment. Examples are: national defense, 
police protection, postal services, 
highway construction, education, and 
foreign aid. ..........X
9. Competition among business firms forces 
them to seek more effective ways of 
producing and improving their products, 
with the usual results of lower prices, 
better qualities, and new goods and ser­
vices for consumers. .... X
10. Every human being is a consumer of 
goods and services, but not everyone 
is a producer. X
of economic concepts.
The Coordinator of the New York City Developmental 
Economic Education Program felt that there was a real need 
for communicating economic understandings at the elementary 
school level. On the other hand, however, he believed that 
no amount of economic understandings taught at the elemen­
tary school level would reduce the need for a required 
course in economics at the senior high school level. The 
Coordinator wrote that he did not "subscribe to the cur­
rent theories" that economic understandings could be taught 
in a "spiral" or "sequential" manner. These concepts, ac­
cording to the Coordinator, Albert Alexander, "must be
fitted into the proper social studies areas and the 'deep-
26ening1 etc., comes about through trial and error." The 
Coordinator of the Developmental Economic Education Program 
for the New York City schools gave the questionnaire ratings 
indicated in Table XI. Elementary teachers in the New York 
City schools taught the concepts included in the question­
naire "extensively" with one exception. They devoted an 
average amount of their teaching time to the role that the 
government plays in the development of the American economy.
Metropolitan Portland, Oregon, a large urban school
Personal Correspondence of the Author, comments
from Albert Alexander, October 21, 1967.
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TABLE XI
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
NEW YORK CITY PUBLIC ELEMENTARY SCHOOLS 
NEW YORK, N.Y.
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources.. ..........  X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. ............  X
4. One result of specialization and 
exchange among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what 
goods and services shall be produced 
by spending their money for things 
that they want. X
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C O N C E P T S NT IT MT ET
6. Most people receive money income 
for helping to produce goods and 
services.
\
X
7. A higher standard of living for 
Americans is made possible through 
increasing trade, including trade 
with other nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education,, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers. X
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. X
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district, includes Parkrose, Banks, which is a medium-sized 
suburban school district, according to information received 
from the Director of Curriculum for the Parkrose Schools.
The Developmental Economic Education Program for Portland 
was a joint endeavor-by elementary and secondary teachers in 
both the Portland and Parkrose districts. Primary efforts 
in these two systems were devoted to the determining of 
which economic concepts could be taught more effectively at 
given grade levels. A subsequent step was the organization 
of these concepts in such a manner that a "continuous pro­
gression of development from the first grade through the
27
twelfth grade" could be assured. The approach used in 
the presentation of economic concepts was one of integrating 
the concepts into the present social studies curriculum.
The Director of Curriculum, Max Brunton, commented favorably 
about the positive reaction to the implementation of eco­
nomic education into the curriculum from elementary students
and teachers as well as "parents whose children have re-
'28ceived economic education in their classes." Ratings given 
on the questionnaire by the Director of Curriculum for the 
Portland and Parkrose, Oregon, elementary schools are shown
Personal Correspondence of the Author, comments
from Max Brunton, December 8, 1967.
28Ibid.
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in Table XII. Teachers in these two school districts con­
centrated extensively on seven of the ten concepts. Those 
concepts concerned with the factors of production, the con­
sumer and the market economy, and the role of competition 
were taught with moderation.
According to information received from C. Fred 
Bateman, Coordinator of Economic Education for the Richmond 
Public Schools, Richmond, Virginia, certain economic con­
cepts were selected for development at different grade 
levels. Results of the questionnaire ratings for the public 
elementary schools of Richmond, a large urban school system, 
are shown in Table XIII. As indicated in the evaluation, 
those concepts related to the factors of production, money 
income, and the role of government in the American economy 
were taught "incidentally" or by chance from kindergarten 
through grade five. Taught to a moderate degree in these 
grades were those concepts concerning wise allocation of 
scarce resources, the role of the consumer, the significance 
of trade, and the role of competition. Receiving wide or 
extensive attention was concept number four, the importance
of specialization, exchange, and interdependence in any
29economic system.
29Personal Correspondence of the Author, comments
from C. Fred Bateman, November 20, 1967.
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TABLE XII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
METROPOLITAN PORTLAND PUBLIC ELEMENTARY SCHOOLS
PORTLAND, OREGON
Legend:
NT -? None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . . X
2. Division of labor and specialization and 
exchange help to produce goods and ser­
vices faster and better. X
3. Production requires the use of factors 
of production, including land, labor, 
and capital. X
4. One result of specialization and ex­
change among individuals, regions, and 
countries is a dependence on others 
for many desirable goods and services. X
5. Consumers largely determine what goods 
and services shall be produced by spending 
their money for things that they want. X
6. Most people receive money income for 
helping to produce goods and services. X
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C O N C E P T S NT IT MT ET
7. A higher standard of living for 
Americans is made possible through 
increasing trade, including trade 
with other nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing .and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers. X
10. Every human being is a consumer of 
goods and services, but not everyone 
is a producer. X
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TABLE XIII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
RICHMOND PUBLIC ELEMENTARY SCHOOLS 
RICHMOND, VIRGINIA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S NT IT MT ET
1. . The basic fact of economic 
life in most societies is* that 
resources are inadequate to 
fulfill all wants; therefore, 
people must make choices as to 
the best use of the scarce re­
sources . 4 X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. ....... X
4. One result of specialization and 
exchange among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what 
goods and services shall be pro­
duced by spending their money for 
things that they want. X
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C 0 N C E P T S NT IT MT ET
6. Most people receive money income 
for helping to produce goods and 
services. X
7. A higher standard of living for 
Americans is made possible through 
increasing trade, including trade 
with other nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively 
on an individual basis, are provided 
by the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving their 
products, with the usual results of 
lower prices, better qualities, and 
new goods and services for consumers. . X
10. Every human being is a consumer of 
goods and services, but not everyone 
is a producer. X
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School systems phased into the Developmenta1 Economic 
Education Program in 1966. The third group of school sys­
tems entered the Developmental Economic Education Program
/
in September, 1966. Participating in the program for the 
first time were the following systems: Duluth, Minnesota;
Gary, Indiana; Granite Distract, Utah; Little Rock, Arkan­
sas; Manhasset, Long Island, New York; New Orleans, Louisi­
ana; and Wisconsin State Public Schools. According to 
Sister M. Patrice, the Coordinator of Economic Education 
for the Duluth schools, the teachers were preparing economic 
education curriculum materials based on Benjamin S. Bloom's 
Taxonomy of Educational Objectives, Handbook I.: Cognitive
Domain. The instructional objectives, stated in behavioral 
terms, were classified for primary and intermediate levels
of instruction and were adaptable in either a self-contained
30
classroom or in an ungraded school. According to the Co­
ordinator, these materials were to be "field-tested" in the 
spring of 1968. Both public and parochial elementary 
schools were participating in the Developmental Economic 
Education Program in Duluth. Information received revealed 
that 17,098 students and 646 teachers were involved in eco­
nomic education in eleven public elementary schools,
30Personal Correspondence of the Author, letter from
Sister M. Patrice, O.S.B., December 1, 1967.
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kindergarten through grade six. In addition, 2,276 students
and seventy-three teachers, representing eleven parochial
schools, kindergarten through grade eight, were studying
economic edu'cation. The project, therefore, provided for
participation by a total of 19,374 children and 719 teach-
31
ers at the kindergarten through grade eight levels.
Elementary teachers and principals in the Gary, 
Indiana School System were involved in an intensive in- 
service program in economic education from the inception of 
the Developmental Economic Education Program. The elemen­
tary supervisor, Imogene Jones, reported that during the 
1965-66 school session, economic education curriculum 
materials prepared by the Industrial Relations Center of 
the University of Chicago were used on a pilot basis in 
selected fourth grade classes in Gary. Following an evalu­
ation of these materials at the end of the school year, 
teachers recommended that this program be implemented in
32all fourth grade classes during the 1966-67 school year.
In addition to the fourth grade pilot program dur­
ing the 1966-67 school session, the fifth grade classes in 
the same selected schools used economic education units of
^Personal Correspondence of the Author, information
from Imogene Jones, October 30, 1967.
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work prepared by the University of Chicago Industrial Re­
lations Center. The result of the participation by fifth 
grade teachers and students was a recommendation that these 
materials be used in all fifth grade classes in the schools 
of Gary during the 1967-68 school session. Also planned 
for the 1967-68 school year was an evaluation of new eco­
nomic education materials by selected sixth grade classes. 
Future plans by elementary teachers in Gary included re­
vision of the current elementary social studies curriculum 
to include economic education. Areas of in-service train­
ing in economic education provided for the elementary
teachers included: scarcity of resources, specialization,
33
exchange, market, and public policy.
The elementary supervisor who reported for the 
schools of Gary evaluated the system's economic education 
program as shown in Table XIV. According to the question­
naire ratings, the elementary teachers of Gary spent an 
average amount of time teaching about the wise allocation 
of scarce resources, the factors of production, speciali­
zation and exchange, the consumer and his role in the market 
place, the role of the government in the nation's economy, 
and the importance and results of competition among busi­
ness firms. Less emphasis was directed to the relationship
3 3 a _ 
Ibid.
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TABLE XIV
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
GARY PUBLIC ELEMENTARY SCHOOLS 
GARY, INDIANA
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re- 
. sources. X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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6. Most people receive money income 
for helping to produce goods and 
services................. X
7. A higher standard of living for 
Americans is made possible through 
increasing trade, including trade 
with other, nations.. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively 
on an. individual basis, are provided 
by the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education,, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers. X
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. X
between trade with other nations and the standard of living 
in the'United States. Receiving the most stress from 
Gary's elementary teachers was the last of the ten concepts 
which dealt with human beings as consumers and producers of 
goods.
Upper elementary teachers in the large urban Granite 
School District in Magna, Utah stressed particularly the 
problem of competitive markets among the nations of the 
world. The effect that this competition had on American 
business firms and the subsequent effects on imports as 
well as exports provided numerous opportunities for the 
introduction of additional economic concepts. According 
to information received from Max Lawrence, who was desig­
nated to submit the Coordinator's evaluation, the elementary 
teachers contributed an average amount of time to the teach­
ing of basic economic concepts. Indications from Table XV 
were that teachers devoted a moderate time period to the 
teaching of wise choices of allocation; the results of 
specialization and exchange on the consumer market; the role 
of the consumer in the market place; the relation between 
production and land, labor, and capital; the effect of trade 
with other nations on the American economy; the role of 
government in the production of goods and services; and the
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TABLE XV
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
GRANITE SCHOOL DISTRICT PUBLIC ELEMENTARY SCHOOLS
MAGNA* UTAH
Legend:
NT - None taught MT - Moderately taught
I T -  Incidentally taught ET - Extensively taught
C 0 N C E P T S NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore* people must make choices 
as to the best use of the scarce re- 
. sources. ............. . X .
2. Division of labor and specialization 
and exchange help to produce goods and 
services faster and better. X
3. Production requires the use of fac­
tors of production* including land* 
labor* and capital. X
4. One result of specialization and ex­
change among individuals* regions* and 
countries is a dependence on others 
for many desirable goods and services. X
5. Consumers largely determine what goods 
and services shall be produced by spend­
ing their money for things that they 
want. X
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C O N C E P T S  NT IT MT ET
6.
r
Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations.
♦
X
8. In the American economy, some goods 
and services, usually those which peo­
ple cannot provide effectively on an 
individual basis, are provided by the 
government. Examples are: national 
defense, police protection, postal 
services, highway construction, educa­
tion, and foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers. X
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. X
34results of competition among business firms.
The elementary teachers in the Little Rock, Arkansas
public schools were doing a better than average job in the
teaching of economic education, according to information
received from Noel McGuire, the Coordinator of the Little
Rock Developmental Economic Education Program. The Little
Rock School System devoted much time to and placed a high
value on in-service economic education for its teachers.
In addition, the elementary teachers received recognition
for their outstanding work in economic education. While
some elementary teachers in the public schools of Little
Rock were doing a commendable job in economic education,
there were other teachers who did "very little if anything
toward correlating and integrating economic understandings
35with other subject matter." Believing that children were 
exposed to economic understandings in their pre-school 
years, the elementary teachers in the public schools of 
Little Rock reenforced the meaning of wise choices of al­
location, trading with others, earning allowances, and
36buying and selling goods and services. Questionnaire
34personal Correspondence of the Author, information 
from Max Lawrence, November 8, 1967.
^^Personal Correspondence of the Author, information
from Noel McGuire, November 8, 1967.
36Ibid.
rating results for the Little Rock School System are shown 
in Table XVI. Indications were that wide coverage was 
given to the concepts related to the best use of scarce 
resources, division of labor and specialization and exchange, 
the role of the government in the American economy, and the 
difference between a consumer, and a producer of goods. 
Teachers devoted a moderate amount of their teaching time 
to an exploration of the importance of the factors of pro­
duction and the effect-that the consumer's dollars have on 
the market demands. Concept number six which states that 
most people receive money income for their participation in 
the production of goods and services received a moderate 
rating as did concept number seven, the relationship be­
tween a higher standard of living for Americans and trade, 
including foreign trade. The Little Rock elementary teach­
ers received an average rating for their teaching .of concept 
number nine, the results of competition among business 
firms.
The Manhasset, Long Island City Public Schools 
represented the smallest school system participating in the 
Developmental Economic Education Program. Information re­
ceived from Rosemarie B. Blaney, the Curriculum Coordinator 
of the Manhasset School System, revealed that the economics 
of each of the elementary grades was a part of the inter­
disciplinary approach. First and second grade teachers
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TABLE XVI
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
LITTLE ROCK PUBLIC ELEMENTARY SCHOOLS 
LITTLE ROCK, ARKANSAS
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S NT IT MT ET.
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources.
•
X
2.
i
Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. • X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5.
«
Consumers largely determine what 
goods an<^  services shall be produced 
by spending their money for things 
that they want. X
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6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade,^including trade with other 
nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms forces 
them to seek more effective ways of 
producing and improving their products, 
with the usual results of lower prices, 
better qualities, and new goods and 
services for consumers. X
10. Every human being is a consumer of
goods and services, but not everyone
is a producer. X
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concentrated on the economics of families; whereas, third 
and four grade teachers emphasized the economics of com­
munities. Teachers of grades five and six stressed the 
economics of nations in their teaching. Economic education 
materials prepared by Lawrence Senesh were used in grades 
one through four and films and film strips were used exten­
sively to supplement all economic education materials. The 
elementary teachers established economic generalizations 
for grades one and two, three and four, and five and six.
These generalizations served as guidelines toward which the
37teachers wished to work. Evaluations for each of the ten 
concepts listed in the questionnaire are shown in Table
XVII. According to the ratings given by the Coordinator, 
elementary teachers of the Manhasset, Long Island City 
Public Schools gave extensive coverage to the concepts re­
lated to the wise allocation of scarce resources and the 
relationship between the division of labor and specializa­
tion and the production of goods and services. Other con­
cepts receiving wide coverage were those related to the 
production and consumption of goods and services. Receiving 
an average or moderate rating by the Curriculum Coordinator 
were concepts three, four, and five in the writer's
Personal Correspondence of the Author, information
received from Rosemarie B. Blaney, October 31, 1967.
37
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TABLE XVII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE
MANHASSET PUBLIC ELEMENTARY SCHOOLS
LONG ISLAND CITY, NEW YORK
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. X
8. In the American economy, some goods and 
services, usually those which people 
cannot provide effectively on an individ­
ual basis, are provided by the govern­
ment. Examples are: national defense, 
police protection, postal services, 
highway construction, education, and 
foreign aid. X
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goofls and services for 
consumers. X
10. Every human being is a consumer of
goods and services, but not everyone
is a producer. X
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questionnaire. Concept number three stresses the relation­
ship between production and the factors of production. The 
fact that specialization results in a dependence upon 
others for goods and services is included in concept number 
four, and the role of the consumer as a voter in the market 
place is emphasized in concept number five. Receiving an 
average amount of the teacher's classroom time also were 
concepts number seven and eight. Concept number seven 
stresses the relationship between trade and the standard of 
living for Americans, and concept number nine embodies the 
results of competition among business firms. The only con­
cept receiving an "incidental" evaluation was concept number 
nine. This concept places emphasis on the impact of compe­
tition among business firms and the end results for con­
sumers .
The Developmental Economic Education Program in the 
public schools of New Orleans, Louisiana included 139 
elementary teachers and 4,284 elementary pupils. The Co­
ordinator of the New Orleans program, Lewis Vinson, stated 
that the intent of the project was not to "create 'economic 
determinists' out of our children."^® Commenting on the
38
Personal Correspondence of the Author, information
from Lewis Vinson, November 14, 1967.
significance of economic education for elementary children, 
the Coordinator expressed the belief that this age child 
can comprehend the vocabulary used by the teacher in pre­
senting these concepts. He stated further that a large 
number of them can understand some degree of relationship
between increased productivity and a better standard of 
3 9
living. Results of the Coordinator's evaluation of the 
concepts included in the questionnaire are shown in Table
XVIII. According to these ratings, the elementary teachers 
participating in the New Orleans Developmental Economic 
Education Program were doing a better than average job over­
all of teaching the concepts. Teachers were spending a 
considerable amount of time teaching about the wise alloca­
tion of scarce resources; results of division of labor, 
specialization, and exchange; results of trade, including 
trade with other nations; and consumers and producers of 
goods. Receiving a moderate amount of the teacher1s class­
room time were those concepts related to the relationship 
between production and factors of production, the role of 
the consumer in the market place, the role of the govern­
ment in the American economy, and the results of competition 
among business firms.
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TABLE XVIII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
NEW ORLEANS PUBLIC ELEMENTARY SCHOOLS 
NEW ORLEANS, LOUISIANA
Legend:
NT - None taught MT - Moderately taught
'IT - Incidentally taught ET - Extensively taught
... C 0 N C E P T S NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . X
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. X
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. .... X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. X
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6. Most people receive money income for 
 helping to produce, goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other
nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction,
education, and foreign aid. X
9. Competition among business firms *
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for 
consumers ...........    X
10. Every human being is a consumer of
goods and services, but not everyone
is a producer. X
The Wisconsin State Public Schools Developmental Eco­
nomic Education Program "is correlated with the Wisconsin 
conceptual approach to the teaching of social studies," 
•according to information received from H. Mike Hartoonian, 
the Coordinator of Economic Education for the Wisconsin 
State Public Schools. Based on the disciplines of economics 
and geography, the social studies curriculum, under the 
supervision of the State Department of Public Instruction, 
provided major economic concepts for each grade level. The 
areas of concentration for the kindergarten were the home 
and the school; whereas, the first grade social studies 
program added the neighborhood. Children in the second 
grade throughout the State of Wisconsin studied the economic 
and geographic aspects of community life in the social 
studies, and third-grade students concentrated on community 
life in other lands. Students at the fourth grade level » 
studied the economy of the State of Wisconsin, while fifth 
grade students embraced the economy of the United States 
and the role of economics in the history of this country.
Sixth grade students, through the study of anthropology in 
the social studies, had an opportunity to understand the 
relationship between culture areas and economic growth. 
Throughout the elementary social studies program, provisions 
were made for the youngsters to study about limited re­
sources, wise economic decision-making, factors of production,
90
the role of the government in a nation's economy, speciali­
zation and interdependence, the dignity of the laborer, the
free enterprise system, and the role of the consumer in the 
40market system.
The Coordinator of the Wisconsin Developmental Eco­
nomic Education Program responded to the questionnaire 
evaluation request as shown in Table XIX. Receiving exten­
sive coverage by the elementary teachers were those concepts 
related to wise allocation of scarce resources, the relation­
ship between specialization and the production of goods and 
services, and human beings as consumers and producers of 
goods and services. Those concepts embracing the relation­
ship between trade and a higher standard of living, the role 
of government in the American economy, the results of compe­
tition among business firms, and the receipt of money income 
for the production of goods and services received a moderate 
or average rating. No concept received less than a moderate 
rating by the Coordinator of the Wisconsin Developmental Eco­
nomic Education Program.
II. SUMMARY AND COMPOSITE DATA
Summary data for the Developmenta1 Economic Education
40Personal Correspondence of the Author, information
from H. Mike Hartoonian, October 24, 1967.
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TABLE XIX
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FOR THE 
STATE OF WISCONSIN PUBLIC ELEMENTARY SCHOOLS
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources 
are inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . X
2. Division of labor and specialization 
and exchange help to produce goods
and services faster and better. X
3. Production requires the use of factors 
of production, including land, labor,
and capital. X
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and
services. X
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that
they want. X
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6. Most people receive money income for 
helping to produce goods and services. X
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade, including trade with other 
nations. X
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. X
9. Competition among business firms forces 
them to seek more effective ways of pro­
ducing and improving their products, 
with the usual results of lower prices, 
better qualities, and new goods and ser­
vices for consumers. X
10. Every human being is a consumer of goods
and services, but not everyone is a pro­
ducer. X
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Programs. The writer deemed it of importance to compare 
the ratings received on each of the questionnaire concepts 
by the school systems according to the year of entry into 
the Developmental Economic Education Program. As shown in 
Table I, a total of twenty-nine school systems were partici­
pating in the Developmental Economic Education Program.
These systems entered the program in three phases in 1964,
41
1965, and 1966. Of the twenty-nine systems participating, 
three of them responded to the request for information but 
failed to return the questionnaire; the Developmental Eco­
nomic Education Program in three school systems was confined 
to the secondary grades only; one school system was in the 
very early stages of the program and consequently sent no 
information; and four school systems made no response to the 
request for information. . Tables XX, XXI, and XXII, there­
fore, contain data received from the eighteen school systems 
returning the completed questionnaire. Percentages were 
rounded off to the nearest whole number.
School systems entering the Developmental Economic 
Education Program in 1964, and whose composite ratings are 
shown in Table XX, included: Downey, California; Omaha,
Nebraska; San Diego, California; Seattle, Washington; and
41
Joint Council on Economic Education, loc. cit.
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TABLE XX
ECONOMIC EDUCATION QUESTIONNAIRE COMPOSITE RATINGS, BY
PERCENTAGES, FOR ELEMENTARY SCHOOLS PHASED INTO THE
DEVELOPMENTAL ECONOMIC EDUCATION PROGRAM IN 1964
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
Percentage Taught 
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources 
are inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources.
■>
20 80
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. 20 80
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. 40 60
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. 40 60
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. 20 80
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Percentage Taught 
C O N C E P T S  NT IT MT ET
6. Most people receive money income 
for helping to produce goods and
services.. 20 80
7. A higher standard of living for
Americans is made possible through 
increasing trade, including trade
with other nations. 20 80
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively 
on an individual basis, are provided 
by the government. Examples.are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. 40 60
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for
consumers. 80 20
10. Every human being is a consumer of
goods and services, but not everyone 
is a producer. 20 80
Tulsa* Oklahoma. As indicated in the table* 20 per cent of 
the school systems taught concept number one "moderately*" 
and 80 per cent of the systems taught the concept "exten­
sively." Concept number two was also taught "moderately" 
by 20 per cent of the elementary teachers and "extensively" 
by 80 per cent of them. Receiving a moderate rating of 40 
per cent and an extensive rating of 60 per cent was concept 
number three. A moderate rating for the teaching of concept 
number four was received by 40 per cent of the participating 
teachers; whereas, an extensive rating was received by 60 
per cent. Concept number five was taught "moderately" by 
20 per cent of the teachers and "extensively" by 80<per 
cent. A moderate rating was received by 20 per cent of the 
teachers for the teaching of concept number six, and an ex­
tensive rating was received by 80 per cent of the school 
systems. Composite results indicate that concept number 
seven was taught "incidentally" by 20 per cent of the par­
ticipating teachers and "moderately" by 80 per cent of them. 
Concept number eight was taught "moderately" by 40 per cent 
of the teachers and "extensively" by 60 per cent of them. Re­
ceiving a moderate rating for the teaching of concept number 
nine were 80 per cent of the participating teachers. Only 
20 per cent of them taught the concept "extensively." Con­
cept number ten was taught "moderately" by 20 per cent of the
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participating teachers and "extensively" by 80 per cent of 
them.
Entering the Developmental Economic Education Program 
during 1965 were the following school systems, whose com­
posite questionnaire ratings are shown in Table XXI: Chatta­
nooga, Tennessee; Dade County, Florida; Des Moines, Iowa; 
Lansing, Michigan; New York City, New York; Portland, Oregon 
(including Parkrose, Banks); and Richmond, Virginia. Ac­
cording to data included in Table XXI, 29 per cent of the
elementary teachers devoted an average amount of time to
concept number one; whereas, 71 per cent taught the concept 
"extensively." Concept number two was taught "moderately" 
by 29 per cent of the elementary teachers and "extensively" 
by 71 per cent. Taught "incidentally" by 14 per cent of 
the teachers, "moderately" by 29 per cent, and "extensively" 
by 57 per cent was concept number three. The fourth concept
was taught "moderately" by 14 per cent of the teachers and
"extensively" by 86 per cent. Teaching concept number five 
"moderately" were 29 per cent of the teachers. This concept
4>
was given wide coverage by 71 per cent of the teachers. 
Composite rating results revealed that concept number six 
was taught "incidentally" by 14 per cent of the teachers, 
"moderately" by 14 per cent of the teachers, and "exten­
sively" by 72 per cent of them. Concept number seven was
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TABLE XXI
ECONOMIC EDUCATION QUESTIONNAIRE COMPOSITE RATINGS, BY
PERCENTAGES, FOR ELEMENTARY SCHOOLS PHASED INTO THE
DEVELOPMENTAL ECONOMIC EDUCATION PROGRAM IN 1965
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
<
Percentage
C O N C E P T S  NT IT
Taught 
MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. 29 71
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. 29 71
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. 14 29 57
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. 14 86
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. 29 71
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Percentage Taught
C O N C E P T S  NT IT MT ET
6. Most people receive money income for
helping to produce goods and services. 14 14 72
7. A higher standard of living for Ameri­
cans is made possible through increas­
ing trade* including trade with other 
nations. 29 71
8. In the American economy* some goods 
and services* usually those which 
people cannot provide effectively on 
an individual basis* are provided by 
the government. Examples are: 
national defense* police protection* 
postal services* highway construction* 
education* and foreign aid. 14 14 72
9. Competition among business firms forces 
them to seek more effective ways of pro­
ducing and improving their products, 
with the usual results of lower prices* 
better qualities* and new goods and ser­
vices for consumers. . 43. 57-
10. Every human being is a consumer of goods
and services* but not everyone is a pro­
ducer . 29 71
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taught "moderately" by 29 per cent of the participating
teachers and "extensively" by 71 per cent of them. Re­
ceiving an incidental rating of 14 per cent, a moderate
rating of 14 per cent, and an extensive rating of 72 per
>
cent was concept number eight. Concept number nine received 
a moderate rating of 43 per cent and an extensive rating of 
57 per cent. Data revealed that concept number ten was 
taught an average amount by 29 per cent of the teachers and 
was given intensive coverage by 71 per cent of the teachers.
School systems entering the Developmental Economic 
Education Program in 1966, and whose composite questionnaire 
ratings are shown in Table XXII, included: Duluth, Minne­
sota; Gary, Indiana; Granite District, Utah; Little Rock, 
Arkansas; Manhasset, Long Island, New York; New Orleans, 
Louisiana; and Wisconsin State Public^Schools. Compiled 
data from these school systems indicated that concept number 
one was taught "moderately" by 33 per cent of the elementary 
teachers and "extensively" by 67 per cent. The second con­
cept was taught "moderately" by 33 per cent of the teachers 
and "extensively" by 67 per cent. Taught an average amount 
by 83 per cent of the teachers and given wide coverage by 
17 per cent of them was concept number three. Concept num­
ber four was taught "moderately" by 50 per cent of the teach­
ers involved and "extensively" by the other 50 per cent of 
the teachers. Receiving a rating of 100 per cent in the
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TABLE XXII
ECONOMIC EDUCATION QUESTIONNAIRE COMPOSITE RATINGS, BY
PERCENTAGES, FOR ELEMENTARY SCHOOLS PHASED INTO THE
DEVELOPMENTAL ECONOMIC EDUCATION PROGRAM IN 1966
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
Percentage Taught 
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources. 33 67
2. Division of labor and specialization 
and exchange help to produce goods and 
services faster and better. 33 67
3. Production requires the use of factors 
of production, including land, labor, 
and capital. 83 17
4. One result of specialization and ex­
change among individuals, regions, and 
countries is a dependence on others 
for many desirable goods and services. 50 50
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. 100
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Percentage Taught 
C O N C E P T S  NT IT MT ET
6. Most people receive money income 
for helping to produce goods and
services. 67 33
7. A higher standard of living for 
Americans is made possible 
through increasing trade, in­
cluding trade with other nations. 17 67 16
8. In the American economy, some
goods and services, usually those 
which people cannot provide ef­
fectively on an individual basis, 
are provided by the government.
Examples are: national defense,
police protection, postal services, 
highway construction, education,
and foreign aid. 17 67 16
9. Competition among business firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better 
qualities, and new goods and ser­
vices for consumers. 17 83
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. 17 83
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moderate category was concept number five. According to the 
data, concept number six was taught "moderately" by 67 per 
cent of the teachers and "extensively" by 33 per cent of 
them. Concept number seven was taught "incidentally" by 17 
per cent of the teachers, "moderately" by 67 per cent, and 
"extensively" by 16 per cent. Receiving similar ratings was 
concept number eight— namely, incidental attention by 17 per 
cent of the teachers, moderate attention by 67 per cent, and 
extensive attention by 16 per cent. Concept number nine, 
according to the compiled ratings, was taught "incidentally" 
by 17 per cent of the elementary teachers and "moderately" 
by 83 per cent. Taught "moderately" by 17 per cent of the 
teachers and "extensively" by 83 per cent was concept number 
ten.
Summary data from Tables XX, XXI, and XXII indicated 
that each of the ten concepts listed in the writer's Eco­
nomic Education Questionnaire was taught to some degree by 
all of t]je elementary teachers participating in the Develop­
mental Economic Education Program. These data revealed also 
that those school systems which were participants in the 
program for the longest period of time provided for more 
extensive coverage of the concepts.
Composite data for the Developmental Economic Educa­
tion Programs. A compilation of the Economic Education
Questionnaire rating results from eighteen of the Develop­
mental Economic Education Program participating elementary 
school systems is presented in Table XXIXI. According to 
these data, the first concept was taught "moderately" by 27 
per cent of the teachers and "extensively" by 73 per cent 
of them. Concept number two was also taught "moderately" 
by 27 per cent of the teachers and "extensively" by 73 per 
cent. Taught "incidentally" by 5 per cent of the teachers, 
"moderately" by 51 per cent, and "extensively" by 44 per 
cent was concept number three. Receiving a rating of 35 
per cent in the "moderately" category and a rating of 65 
per cent in the "extensively" category was concept number 
four. Concept number five received ratings of 50 per cent 
in both the "moderately" and the "extensively" categories. 
Taught "incidentally" by 5 per cent of the teachers, "moder­
ately" by 34 per cent, and "extensively" by 61 per cent was 
concept number six. The seventh concept was taught "inci­
dentally" by 12 per cent, "moderately" by 59 per cent, and 
"extensively" by 29 per cent of the participating elementary 
teachers. Concept number eight was taught "incidentally" by 
10 per cent of the teachers, "moderately" by 41 per cent, 
and "extensively" by 49 per cent. Taught "incidentally" by 
6 per cent of the teachers, "moderately" by 68 per cent, 
and "extensively" by 26 per cent was concept number nine. 
Concept number ten, the last of the concepts included in
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TABLE XXIII
ECONOMIC EDUCATION QUESTIONNAIRE COMPOSITE RATINGS, 
BY PERCENTAGES, FOR EIGHTEEN ELEMENTARY SCHOOL 
SYSTEMS INVOLVED IN THE DEVELOPMENTAL 
ECONOMIC EDUCATION PROGRAM
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
Percentage Taught 
C O N C E P T S  NT IT MT ET
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources . 27 73
2. Division of labor and specialization 
and exchange help to produce goods 
and services faster and better. c 27 73
3. Production requires the use of fac­
tors of production, including land, 
labor, and capital. 5 51 44
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services. 35 65
5. Consumers largely determine what goods 
and services shall be produced by 
spending their money for things that 
they want. 50 50
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Percentage Taught 
C O N C E P T S  NT IT MT ET
6. Most people receive money income 
for helping to produce goods and
services. 5 34 61
7. A higher standard of living for 
Americans is made possible 
through increasing trade, in­
cluding trade with other nations. 12 59 29
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively on 
an individual basis, are provided by 
the government. Examples are: 
national defense, police protection, 
postal services, highway construction, 
education, and foreign aid. 10 41 49
9. Competition among busines§ firms 
forces them to seek more effective 
ways of producing and improving 
their products, with the usual re­
sults of lower prices, better quali­
ties, and new goods and services for
consumers. 6 68 26
10. Every human being is a consumer of 
goods and services, but not every­
one is a producer. 6 16 78
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the questionnaire, was taught "incidentally" by 6 per cent 
of the teachers, "moderately" by 16 per cent, and "exten­
sively" by 78 per cent.
S
These data indicated that each of the ten concepts 
included in the questionnaire was taught to some extent by 
all of the participating teachers. Further study of these 
data revealed that six of the ten concepts, or 60 per cent 
of them, were taught "extensively" by 50 per cent or more 
of the elementary teachers involved in the Developmental 
Economic Education Program.
CHAPTER III
PRESENTATION AND INTERPRETATION OF DATA
The purpose of this chapter was to present informa­
tion which would identify basic economic concepts and to 
determine the extent to which these concepts were taught 
in the public elementary schools of Louisiana during the 
1967-68 school session. Additional data analyses enabled 
the writer to determine the economic concepts taught in the 
rural and the urban schools, as well.as in the small and the 
large schools. The primary source of these data was the 
writer's Economic Education Questionnaire which was com­
pleted by 845 Louisiana elementary school teachers.
As was indicated in Chapters I and II, the four- 
point rating scale in the questionnaire contained evalua­
tion degrees as follows: (1) "none" was intended to mean
not at all; (2) "incidentally" was intended to mean by 
chance or without intention or calculation; (3) "moder­
ately" was intended to mean average amount, neither too 
much nor too little; and (4) "extensively" was intended to 
mean wide or considerable extent. This interpretation was 
used hereinafter for the remainder of this study.
Inasmuch as the questionnaire offered an opportunity 
for teachers to express their opinions about the significance
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of and the need for economic education at the elementary 
school level, pertinent teacher comments were included as a 
part of the supporting data. Even though a total of 845 
elementary teachers completed the questionnaire, some of 
the teachers elected to omit responses to certain concepts. 
These omissions account for the discrepancies in the "total 
number of teacher responses" columns shown in the tables.
I. TEACHER RESPONSES TO ECONOMIC CONCEPTS
Teacher responses to economic concept number one. 
Numbers and percentages of teacher responses*-to concept 
number one are shown, by parishes, in Table XXIV. This 
concept states that the basic fact of life in most socie­
ties is that resources are inadequate to fulfill all wants; 
therefore, people must make choices as to the best use of 
scarce resources. A total of 837 elementary teachers indi­
cated the extent to which they taught this concept in their 
classrooms. According to the information presented in the 
table, 131 teachers, or 16 per cent of the respondents, did 
not teach about the scarcity of resources and the conse­
quent necessity of wise choices of allocation of scarce 
resources. Indicating that they taught the concept by 
chance were 318 teachers, or 37 per cent of those responding. 
Teaching the concept an average amount were 341 teachers, or
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TABLE XXIV
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER ONE
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ( ET - Extensively taught
Total Number and Percentage Taught
Parish
11U .
Of NT IT MT ET
TR No. PC No. PC No.. PC No. PC
Assumption 50 12 24 23 46 14 28 1 2
Caddo 65 9 14 23 35 31 47 2 4
Calcasieu 52 5 10 22 42 22 42 3 6
Caldwell 41 6 14 11 27 22 54 2 5
Cameron 24 1 4 8 33 15 63 0 0
East Baton Rouge 51 6 12 24 47 17 33 4 8
Jefferson 83 12 15 35 42 34 41 2 2
Lafayette 82 19 23 27 34 34 41 2 2
La Salle 50 7 14 27 54 12 24 4 8
Orleans 91 8 9 38 42 38 42 7 7
Ouachita 55 8 14 27 49 18 33 2 4
Plaquemines 34 12 35 7 21 15 44 0 0
Rapides 50 13 26 5 10 26 52 6 12
Red River 33 2 7 7 21 17 51 7 21
St. Helena 39 6 15 15 38 17 44 1 3
St. James 37 5 14 19 51 .9 24 4 11
Total 
Mean PC
837 131
16
318
37
341
. 41
47
6
Ill
41 per cent. Further analysis of the data indicated that 
only forty-seven teachers, or 6 per cent, taught this eco­
nomic principle "extensively.” A study of the totals and 
the mean per cents provided in the last two lines of the 
table indicated also that 449 of the teachers, or 53 per 
cent of those responding to the concept, either did not 
teach the concept or taught it only by chance. It appeared 
that the teachers did not attach importance to this basic 
economic fact of life in most societies.
Teacher responses to economic concept number two.
Data relevant to the teaching of concept number two are pre­
sented in Table XXV. A total of 838 teachers responded to 
this concept which states that division of labor and spe­
cialization and exchange help to produce goods and services 
faster and better. Among the teachers responding were 149, 
or 17 per cent of the respondents, who devoted no teaching 
time to the significance of division of labor, specializa­
tion, and exchange. An additional 274 teachers, or 33 per 
cent, indicated only incidental teaching of the concept. 
Teaching the concept "moderately" were 334 teachers, or 40 
per cent of the respondents. Indicating considerable teach­
ing of this concept were eighty-one teachers, or 10 per cent 
of those responding. An analysis of the totals and mean per 
cents provided in the table indicated that 50 per cent of
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TABLE XXV
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER TWO
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
Parish
Total
No.
of
TR
Number and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No. PC
Assumption 52 10 19 23 44 19 37 0 0
Caddo 66 22 33 23 34 12 19 9 14
Calcasieu 52 2 4 16 31 31 59 3 6
Caldwell 41 4 10 12 29 22 54 3 7
Cameron 23 4 18 6 26 12 52 1 4
East Baton Rouge 51 6 12 21 41 21 41 3 6
Jefferson 82 8 10 29 35 40 49 5 6
Lafayette 82 21 26 25 29 28 34 8 11
La Salle 49 12 24 13 27 14 29 10 20
Orleans 91 6 6 29 32 47 52 9 10
Ouachita 54 8 15 15 28 26 48 5 9
Plaquemines 36 12 33 13 36 11 31 0 0
Rapides 50 16 32 7 14 18 36 9 18
Red River 34 5 15 7 21 14 41 8 23
St. Helena 38 6 16 19 50 9 24 4 10
St. James 37 7 19 16 43 10 27 4 11
Total 
Mean PC
838 149
17
274
33
334
40
81
10
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the teachers responding to this concept gave either no at­
tention or incidental attention to this economic concept in 
their teaching. The impact of increased automation, techno­
logical advancement, and specialization of labor, resulting 
in mass production did not appear to be reflected to a 
meaningful extent in the elementary classroom instruction.
Teacher responses to economic concept number three. 
Compiled teacher responses to this concept are indicated in 
Table XXVI. Fewer teachers responded to this concept than 
to any of the others. Among the 828 teachers who responded 
to concept number three which states that production re­
quires the use of factors of production, including land, 
labor, and capital, were 157 teachers, almost one-fifth, 
who did not teach about the factors of production. Indi­
cating that they taught the concept "incidentally" were 248 
teachers, or 29 per cent of the respondents. Devoting an 
average amount of teaching time to the use of factors of 
production were 334 teachers, or 41 per cent of those re­
sponding. An additional eighty-nine teachers, or 11 per 
cent of those responding to this concept, indicated exten­
sive teaching of the concept. A comparison of the mean per 
cents provided by Table XXVI and Table XXV seems to indicate 
that teacher respondents considered concepts numbers two and 
three of similar importance.
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TABLE XXVI
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER THREE
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
Parish
Total
No.
of
TR
Number■ and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No. PC
Assumption 48 8 16 10 20 23 48 7 15
Caddo 69 18 26 20 29 22 32 9 13
Calcasieu 52 6 12 . 14 27 25 48 7 13
Caldwell 40 4 10 11 28 21 52 4 10
Cameron 22 6 27 5 23 9 41 2 9
East Baton Rouge 50 8 16 22 44 16 32 4 8
Jefferson 81 15 19 31 38 32 39 3 4
Lafayette 80 20 25 27 34 22 27 11 14
La Salle 50 7 14 15 30 20 40 8 16
Orleans 88 13 15 30 34 40 45 5 6
Ouachita 53 8 15 12 23 24 45 9 17
Plaquemines 36 14 39 8 22 12 33 2 6
Rapides 50 12 24 8 16 23 46 7 14
Red River 33 3 9 6 18 19 58 6 15
St. Helena 39 8 21 13 33 15 39 3 7
St. James 37 7 19 16 43 11 30 3 8
Total 828 157 248 334 89
Mean PC 19 29 41 11
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Teacher responses to economic concept number four.
The data with regard to teacher responses to concept number 
four are presented in Table XXVII. As indicated in the 
table, there were 836 teacher responses to this concept 
which states that one result of specialization and exchange 
among individuals, regions, and countries is a dependence 
on others for many desirable goods and services. Among the 
teachers responding were only eighty, or 9 per cent, who 
indicated that they did not teach the concept. An additional 
223 teachers, or 27 per cent of the respondents, indicated 
incidental teaching of the concept, and 376 teachers, or 45 
per cent of the participating teachers, indicated moderate 
teaching of the concept. Teaching concept number four "ex­
tensively" were 154 teachers, or 19 per cent of the total 
number of respondents. A further analysis of the data indi­
cated that a greater percentage of teachers were teaching 
concept number four "extensively" than any of the other nine 
concepts. An examination of the data provided in the mean 
per cent "none" column indicated that the number of- teachers 
who did not teach the concept was correspondingly low. Ele­
mentary teachers of Louisiana appeared to consider important 
the concept that one result of specialization and exchange 
is interdependence among individuals and nations.
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TABLE, XXVII
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER FOUR
Legend:
Teacher responses IT - Incidentally taught
Per cent MT - Moderately taught
None taught ET - Extensively taught
Total
Parish n 0 .
of
TR
Number and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No v PC
Assumption 50 3 6 15 30 24 48 8 16
Caddo 69 9 13 18 26 29 42 13 19
Calcasieu 52 2 4 11 21 26 50 13 25
Caldwell 39 2 5 10 26 19 49 8 20
Cameron 24 1 4 5 21 16 67 2 8
East Baton Rouge 51 6 12 14 27 21 41 10 20
Jefferson 83 4 5 26 31 42 51 11 13
Lafayette 83 12 15 16 19 39 47 16 19
La Salle 51 3 6 16 31 20 39 12 24
Orleans 88 7 8 25 28 41 47 15 17
Ouachita 55 7 13 14 25 22 40 12 22
Plaquemines 36 6 17 7 19 22 61 1 3
Rapides 48 9 19 9 19 16 33 14 29
Red River 33- 0 0 7 21 18 55 8 24
St. Helena 39 4 10 15 39 16 41 4 10
St. James 35 5 14 15 43 5 . 14 10 29
Total 
Mean PC
836 80
9
223
27
376
45
157
19
TR - 
PC - 
NT -
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Teacher responses to economic concept number five.
The compilation of teacher responses to concept number five 
is shown in Table XXVIII. As indicated in the table, 838 
teachers responded to the concept. Stating that consumers 
largely determine what goods and services shall be produced 
by spending their money for things that they want, this con­
cept was not taught by 169 of the teachers, or 20 per cent 
of the number responding to the concept. An additional 300 
teachers, or 36 per cent, taught the concept by chance, and 
297 teachers, or 35 per cent, taught the concept "moderately." 
At the other extreme of the rating scale, corresponding with 
the high percentage of teachers who devoted no time to teach­
ing the concept, was a low 9 per cent, including seventy-two 
teachers, who taught the concept "extensively." Further 
analysis of the totals and mean per cents provided in the 
last two lines of the table indicated that a total of 469 
teachers, or 56 per cent, either devoted no teaching time to 
concept number five or taught the concept by chance or with­
out intention. It appears that elementary teachers of Loui­
siana did not attach significance to the economic concept 
that consumers largely determine what goods and services 
shall be produced by spending their money for things that 
they want.
Teacher responses to economic concept number six. 
Numbers and percentages of teacher responses to concept
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TABLE XXVIII
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER FIVE
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ‘ ET - Extensively taught
Parish TotalNo.
of
Number and Percentage Taught
NT IT MT ET
TR No. PC No. PC No. PC NO. PC
Assumption 50 9 18 16 32 21 42 4 8
Caddo 69 19 28 25 36 17 25 8 11
Calcasieu 52 9 17 24 46 14 27 5 10
Caldwell 41 3 7 11 27 25 61 2 5
Cameron 24 3 12 10 42 10 42 1 4
East Baton Rouge 51 9 18 17 33 23 45 2 4
Jefferson 81 8 10 42 52 24 29 7 9
Lafayette 82 29 36 23 28 24 29 6 7
La Salle 50 14 28 19 38 14 28 3 6
Orleans 91 11 12 34 37 37 41 9 10
Ouachita 55 11 20 15 27 24 44 5 9
Plaquemines 35 13 37 15 43 7 20 0 0
Rapides 50 10 20 10 20 21 42 9 18
Red River 32 3 9 3 9 20 63 6 19
St. Helena 39 9 23 17 44 9 23 4 10
St. James 36 9 25 19 53 7 19 1 3
Total 
Mean PC
838 169
20
300
36
297
35
72
9
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number six are shown* by parishes* in Table XXIX. This 
concept states that most people receive money income for 
helping to produce goods and services. As presented in the 
table* a total of 845 teachers responded to the concept.
Of this number* twenty-six teachers* or 3 per cent* did not 
teach the concept. Indicating by their response that they 
taught the concept "incidentally" were 204 teachers* or 24 
per cent. Teaching concept number six "moderately" were 
469 teachers* or 56 per cent. Data indicated also that 146 
teachers* or 17 per cent* taught the concept "extensively." 
An examination of the totals and mean per cents in the last 
two lines of the table indicated that the elementary teach­
ers of Louisiana attached considerable significance to the 
concept that most people receive money income for helping 
to produce goods and services.
Teacher responses to economic concept number seven. 
Data relevant to the teaching of concept number seven are 
presented in Table XXX. The economic principle stated in 
this concept is that a higher standard of living for Ameri­
cans is made possible through increasing trade* including 
trade with other nations. Responding to this concept were 
835 teachers* and among this number were 179 teachers* or 
21 per cent* who indicated that they devoted no teaching 
time to this concept. Additional data revealed that 255 of
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TABLE XXIX
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER SIX
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
1
Parish
Total
No.
of
TR
Number and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No. PC
Assumption 51 3 6 14 27 27 53 7 14
Caddo 67 5 7 14 21 34 51 14 21
Calcasieu 52 0 0 12 23 33 63 7 14
Caldwell 41 2 5 4 10 28 68 7 17
Cameron 24 0 0 3 12 20 84 1 4
East Baton Rouge 53 1 2 15 28 29 55 8 15
Jefferson 83 1 1 23 28 46 55 13 16
Lafayette 83 3 4 22 26 48 58 10 12
La Salle 51 1 2 9 18 26 51 15 29
Orleans 91 0 0 20 21 54 60 17 19
Ouachita 54 0 0 9 17 38 44 7 13
Plaquemines 36 4 11 10 28 22 61 0 0
Rapides 50 5 10 9 18 24 48 12 24
Red River 34 0 0 4 12 18 53 12 35
St. Helena 38 1 3 16 42 11 29 10 26
St. James 37 0 0 20 54 11 30 6 16
Total 
Mean PC
845 26
3
204
24
469
56
146
17
121
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TABLE XXX
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER SEVEN
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
Total Number and Percentage Taught
No. -------------------- :-----: :—  . .■
of NT IT MT ET
TR No. PC No. PC No. PC No. PC
Assumption 52 11 21 14 27 22 42 5 10
Caddo 69 24 35 13 19 26 37 6 9
Calcasieu 52 11 21 18 15 14 27 9 17
Caldwell 41 5 ' 12 16 39 17 42 3 7
Cameron 24 8 34 3 12 12 50 1 4
East Baton Rouge 50 13 26 16 32 20 40 1 2
Jefferson 81 14 17 25 31 35 43 7 9
Lafayette 83 24 29 25 30 23 28 11 13
La Salle 50 10 20 18 36 18 36 4 8
Orleans 86 14 16 32 37 31 36 9 11
Ouachita 55 8 15 16 29 23 41 8 15
Plaquemines 34 9 27 11 32 13 38 1 3
Rapides 50 10 20 9 18 20 40 11 22
Red River 33 6 18 4 12 17 52 6 18
St. Helena 38 5 13 18 48 13 34 2 5
St. James 37 7 19 17 46 10 27 3 8
Total 
Mean PC
835 179
21
255
31
314
38
87
10
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the responding teachers, or 31 per cent, taught the concept 
by chance or without intention. Devoting a moderate amount 
of teaching time to concept number seven were 38 per cent of 
the teachers, or 314 of the total number of respondents. 
Indicating that they spent a considerable amount of teaching 
time on this concept were eighty-seven teachers, or 10 per 
cent. An analysis of the totals and mean per cents shown 
in the table seemed to indicate that teachers involved in 
the study did not attach strong importance to the economic 
concept concerning the relationship between a higher stand­
ard of living and increasing trade, including trade with 
other nations.
Teacher responses to economic concept number eight. 
The results of teacher responses to concept number eight are 
presented in Table XXXI. Stating that in the American 
economy, some goods and services, usually those which people 
cannot provide effectively on an individual basis, are pro­
vided by the government, this concept drew responses from 
839 teachers. As shown in the table, 122 teachers did not 
teach the concept, and 278 teachers indicated that they 
taught the concept "incidentally." Further examination of 
the data indicated that 338 teachers devoted an average 
amount of teaching time to the concept. Indicating exten­
sive teaching of the concept were 101 teachers. An analysis 
of the mean per cents indicated that slightly less than 50
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TABLE XXXI
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY
PARISHES, TO CONCEPT NUMBER EIGHT
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
. „ Total 
Parish No #
of
TR
Number and Percentage Taught
• NT IT MT ET
No. PC No. PC No. PC No. PC
Assumption 51 7 14 23 45 16 31 5 10
Caddo 69 15 22 18 26 23 33 13 19
Calcasieu 52 4 8 22 42 21 40 5 10
Caldwell 40 4 10 4 10 29 73 3 7
Cameron 24 2 8 6 25 15 63 1 4
East Baton Rouge 50 10 20 19 38 17 34 4 8
Jefferson 83 9 11 22 27 40 48 12 14
Lafayette 82 15 18 35 43 26 32 6 7
La Salle 50 4 8 14 28 23 46 9 18
Orleans 91 16 18 36 40 31 33 8 9
Ouachita 55 7 13 18 32 24 44 6 11
Plaquemines 35 12 34 9 26 13 37 1 3
Rapides 50 7 14 17 34 20 40 6 12
Red River 32 1 3 2 6 15 47 14 44
St. Helena 39 4 10 12 31 17 44 6 15
St. James 36 5 14 21 58 8 22 2 6
Total 
Mean PC
839 122
15
278
33
338
40
101
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per cent of the respondents either did not teach concept 
number eight, or they taught it only by chance. Additional 
indications were that 40 per cent of the teachers devoted an 
average amount of teaching time to the concept, whereas, 12 
per cent taught it "extensively." It appeared from further 
study of these data that the increased participation by the 
federal government in the financial affairs of its citizenry 
was not reflected markedly in the instruction in the elemen­
tary schools of Louisiana.
Teacher responses to economic concept number nine.
The results of teacher responses to economic concept number 
nine are presented in Table XXXII. This concept states that 
competition among business firms forces them to seek more ef­
fective ways of producing and improving their products, with 
the usual results of lower prices, better qualities, and new 
goods and services for consumers. Teacher responses to this 
concept numbered 832. An examination of the data relevant to 
these responses indicated that 31 per cent of the teachers, 
or 258 of the respondents, devoted no teaching time to the 
concept. Additional study of the data revealed that 35 per 
cent of the teachers, or 290 respondents, taught this eco­
nomic principle by chance or without intention. Indicating 
that they taught the concept "moderately" were 236 teachers, 
or 28 per cent, while only 48 teachers, or 6 per cent, indi­
cated extensive teaching of the concept. An analysis of the
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TABLE XXXII
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY
PARISHES, TO ECONOMIC CONCEPT NUMBER NINE
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
Parish
Total
No.
Number and Percentage Taught
of NT IT MT ET
TR No.. PC No. PC No. PC No. PC
Assumption 49 19 39 17 35 10 20 3 6
Caddo 68 28 41 21 31 14 21 5 7
Calcasieu 52 19 37 19 37 13 25 1 1
Caldwell 40 7 18 15 37 16 40 2 5
Cameron 23 8 35 7 30 8 35 0 0
East Baton Rouge 51 14 28 18 35 18 35 1 2
Jefferson 83 28 34 21 25 29 35 5 6
Lafayette 81 37 46 21 25 19 24 4 5
La Salle 49 13 27 24 49 8 16 4 8
Orleans 90 19 21 38 42 33 37 0 0
Ouachita 55 11 20 25 46 14 25 5 9
Plaquemines 35. 16 46 7 20 12 34 0 0
Rapides 50 14 28 13 26 20 40 3 6
Red River 33 7 21 6 18 12 37 8 24
St. Helena 38 11 29 17 45 6 16 4 10
St. James 35 7 20 21 60 4 11 3 9
Total 
Mean PC
832 258
31
290
35
236
28
48
6
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totals and mean per cents found in the last two lines of the 
table indicated that 548 teachers, or 66 per cent of the 
teachers responding to this concept, either did not teach 
this economic principle, or they taught it "incidentally."
It appeared that the role of competition among business 
firms and the usual resulting benefits to the consumers in 
the free, private enterprise system were not emphasized to 
a great extent in the elementary classrooms of Louisiana.
Teacher responses to economic concept number ten.
The results of teacher responses to concept number ten are 
presented in Table XXXIII. This concept, to which 838 
teachers responded, states that every human being is a con­
sumer of goods and services, but not everyone is a producer. 
An examination of the data in this table indicated that the 
greatest number of teacher responses was in the "moderately" 
category. Indicating that they taught the concept an aver­
age amount were 344 teachers, or 41 per cent of the re­
spondents. Indicating that they did not teach concept number 
ten were 101 teachers, or 12 per cent of the respondents, 
while 112 teachers, or 13 per cent, indicated extensive 
teaching of the concept. As shown in the table, 281 re­
spondents, or 34 per cent of the teachers, indicated inci­
dental teaching of this economic principle. An analysis of 
the data in this table indicated no heavy concentration of
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TABLE XXXIII
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES 3 BY
PARISHES) TO ECONOMIC CONCEPT NUMBER TEN
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
Parish
Total
No.
of
TR
Number and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No. PC
Assumption 51 6 12 27 53 13 25 5 10
Caddo 68 13 19 16 24 27 40 12 17
Calcasieu 52 3 6 21 40 24 46 4 8
Caldwell 41 3 7 10 24 26 64 2 5
Cameron 24 2 8 15 63 7 29 0 0
East Baton Rouge 52 10 19 18 35 20 38 4 8
Jefferson 82 10 12 32 39 36 44 4 5
Lafayette 81 17 21 23 28 37 46 4 5
La Salle 51 0 0 24 47 17 33 10 20
Orleans 91 5 6 32 35 35 38 19 21
Ouachita 53 5 9 20 38 24 45 4 8
Plaquemines 35 7 20 7 20 19 54 2 6
Rapides 49 9 19 8 16 24 49 8 16
Red River 32 0 0 4 13 13 40 15 47
St. Helena 39 7 18 6 15 14 36 12 31
St. James 37 4 11 18 49 . 8 21 7 ,19
Total 
Mean PC
838 101
12
281
34
344
41
112
13
. 4
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teacher endeavor in any of the four rating categories. A 
comparison of the mean per cents in this table with those 
in Table XXXI provided interesting similarities in the per­
centages of teacher respondents in each of the rating cate­
gories. It appeared that the responding teachers considered 
concepts eight and ten of similar importance.
Summary of teacher responses to economic concepts.
A summary of teacher responses to the ten economic concepts 
is presented in Table XXXIV. The total number of elementary 
teachers responding to the concepts was 845; the total num­
ber of teacher responses, as shown in the table, was 8,366.
An examination of the compiled data indicated that 
the economic concept taught by the greatest number of teach­
ers was concept number six. Indicating that they devoted 
some teaching time to the concept were 97 per cent of the 
845 teachers who responded. Only 3 per cent of the re­
spondents indicated that they did not teach the concept. 
Among the 819 teachers who indicated that they taught the 
concept, 469 of them, or 56 per cent, taught it "moderately." 
Teaching the concept "extensively" were 17 per cent of the 
v teachers, and teaching the concept "incidentally" were 24 
per cent of the teachers. The data indicated that elemen­
tary teachers in Louisiana attached significance to this 
concept which states that most people receive money income
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TABLE XXXIV
NUMBERS AND PERCENTAGES OP TEACHER RESPONSES, BY 
CONCEPTS, FROM SIXTY-TWO SELECTED 
PUBLIC ELEMENTARY SCHOOLS
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
CONCEPT
NUMBER
Total
No.
of
TR
Number and Percentage Taught
NT IT MT ET
No. PC No. PC No. PC No. PC
ONE 837 131 16 318 37 341 41 47 6
TWO 838 149 17 274 33 334 40 81 10
THREE 828 157 19 248 29 334 41 89 11
POUR 836 80 9 223 27 376 45 157 19
FIVE 838 169 20 300 36 297 35 72 9
SIX 845 26 3 204 24 469 56 146 17
SEVEN 835 179 21 255 31 314 38 87 10
EIGHT 839 122 15 278 33 338 40 101 12
NINE 832 258 31 290 35 236 28 48 6
TEN 838 101 12 281 34 344 41 112 13
Total 8366 1372 2671 3383 940
Mean PC 17 32 40 11
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for helping to produce goods and services.
Additional analysis of the data in Table XXXIV indi­
cated that economic concept number four also received empha­
sis from the teachers. This concept, stressing that one 
result of specialization and exchange among individuals, 
regions, and countries is a dependence on others for many 
desirable goods and services, was taught to some extent by 
91 per cent of the teachers. Only 9 per cent of the re­
spondents indicated that they devoted no teaching time to 
the concept. Among the 836 teachers responding, 376 of this 
number, or 45 per cent, taught the concept "moderately." In 
addition, 223 of the teachers, or 27 per cent, taught the 
concept "incidentally," and 157 teachers, or 19 per cent, 
taught the concept "extensively."
Further examination of the data indicated that ele­
mentary teachers of Louisiana emphasized concept number ten 
in their teaching. Among the 838 respondents to this con­
cept were 737 teachers, or 88 per cent, who devoted some 
teaching time to this economic principle. Teaching the 
concept "moderately" were 41 per cent of the teachers, and 
teaching the concept "extensively" were 13 per cent. While 
34 p^r cent of those responding taught the concept "inci­
dentally, " 12 per cent did not teach the concept at all.
A further study of the data provided in this table 
indicated that the concept receiving the least emphasis from
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the teachers was concept number nine. Included among the 
832 teachers who responded to this concept were 258 teach­
ers, or 31 per cent, who indicated that they did not teach 
the concept. An additional 290 teachers, or 35 per cent, 
taught the concept "incidentally." This means that 66 per • 
cent of the teachers either did not teach the concept or 
taught it by chance or without intention. Of the remaining 
teachers, 28 per cent taught the concept an average amount, 
while 6 per cent devoted a considerable amount of teaching 
time to it. It appeared that the elementary teachers of 
Louisiana did not attach importance to the economic concept 
which states that competition among business firms forces 
them to seek more effective ways of producing and improving 
their products, with the usual results of lower prices, 
better qualities, and new goods and services for customers.
An analysis of the mean per cents shown in the last 
line of the table indicated that 17 per cent of the elemen­
tary teachers in Louisiana were not teaching one or another 
of the ten concepts. A further indication was that 32 per 
cent of the teachers were teaching the concepts "inciden­
tally, " and 40 per cent of the teachers were teaching the 
concepts "moderately." Extensive teaching of the concepts 
was indicated by 11 per cent of. the teachers involved in the 
study.
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II. COMPARATIVE AND SUMMARY DATA
Comparison of teacher responses from rural schools 
and urban schools. Teacher responses from forty-one rural 
schools and twenty-one urban schools are presented in 
Table XXXV. As indicated in the table, the total number 
of teacher responses for the ten concepts from the rural 
schools was 3,951. The total number of teacher responses 
for the ten concepts from the urban schools was 4,415.
An examination of the data provided in the table 
indicated that for both the rural schools and the urban 
schools, the concept taught by the greatest number of teach­
ers was concept number six. This concept states that most 
people receive money income for helping to produce goods 
and services. Whereas 96 per cent of the teachers in the 
rural schools taught the concept to some extent, 97 per cent 
of the teachers in the urban schools taught the concept to 
some extent. Among the 399 teachers in the rural schools 
responding to the concept, 54 per cent of them indicated 
that they taught the concept "moderately." By comparison,
57 per cent of the 446 responding teachers from the urban 
schools indicated moderate teaching of the concept.
Emphasized also by both the rural and the urban teach­
ers, as shown in the table, was concept number four which 
states that one result of specialization and exchange among
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TABLE XXXV
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY 
CONCEPTS, FROM FORTY-ONE RURAL AND TWENTY-ONE 
URBAN PUBLIC ELEMENTARY SCHOOLS
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught . ET - Extensively taught
CONCEPT
Total
No.
of NT
R U
IT
R A L 
MT ET
NUMBER TR No. PC No. PC No. PC No. PC
ONE 395 71 18 145 37 155 39 24 6
TWO 397 79 20 141 36 138 34 39 10
THREE 392 73 19 114 29 163 42 42 10
FOUR 395 37 9 114 29 176 45 68 17
FIVE 394 85 21 141 36 138 35 30 8
SIX 399 15 4 96 24 214 54 74 18
SEVEN 397 86 22 120 30 150 38 41 10
EIGHT 395 53 14 118- 30 174 44 50 12
NINE 390 122 31 144 37 96 25 28 7
TEN 397 43 11 145 37 151 38 58 14
Total 
Mean PC
3951 664
17
1278
33
1555
39
454
11
CONCEPT
Total
No.
of NT
U R
IT
B A N
MT ET.
NUMBER TR No. PC No. PC No. PC No. - PC
ONE 442 60 14 173 39 186 42 23 5
TWO 441 70 16 133 30 196 44 42 10
THREE 436 84 19 134 31 171 39 47 11
FOUR 441 43 10 110 25 199 45 89 20
FIVE 444 80 18 163 37 159 36 42 9
SIX 446 12 3 109 24 253 57 72 16
SEVEN 438 93 21 133 31 167 38 45 10
EIGHT 444 68 15 162 36 163 37 51 12
NINE 442 136 31 147 33 139 31 20 5
TEN 441 59 13 134 31 194 44 54 12
Total 
Mean PC
4415 705
16
1398
32
1827
41
485
11
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individuals, regions, and countries is a dependence on
others for many desirable goods and services. Teaching
this concept "moderately" were 45 per cent of the teachers
in both the rural and the urban schools. Teacher respond- 
\
ents in the rural schools indicating extensive teaching of 
the concept numbered 17 per cent. Extensive teaching was 
indicated by 20 per cent of the teachers in the urban 
schools.
Further analysis of the data indicated that fewer 
teachers in both the rural schools and the urban schools 
taught concept nine than any other concept. Indicating no 
‘provision for the teaching of this concept were 31 per cent 
of the teachers in the rural schools and 31 per cent of the 
teachers in the urban schools. This concept states that 
competition among business firms forces them to seek more 
effective ways of producing and improving their products, 
with the usual results of lower prices, better qualities,
. and new goods and services for consumers. Only 7 per cent 
of the teachers in the rural schools and 5 per cent of the 
teachers in the urban schools devoted extensive teaching 
time to the vital role of competition in the private, free 
enterprise system.
Additional study of the data in Table XXXV revealed 
that concept number seven ranked high in the "none" cate­
gory in the rural and the urban schools. Stating that a
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higher standard of living for Americans is made possible 
through increasing trade, including trade with other na­
tions, this concept was not taught by 22 per cent of the 
397 responding teachers in the rural schools. Similarly, 
of the 438 teachers responding to this concept from the 
urban schools, 21 per cent indicated that they did not —  
teach the concept.
According to the data in the table, another concept 
which received little emphasis from the elementary teachers 
in Louisiana was concept number five. While 21 per cent of 
the teachers in the rural schools devoted no time to teach­
ing the concept, 18 per cent of the teachers in the urban 
schools did not teach the concept. Other data relevant to 
concept number five indicated only slight differences in 
the number of rural and urban teachers who taught the con­
cepts "incidentally" and "moderately." While 36 per cent 
of the teachers in the rural schools taught the concept 
"incidentally," and 35 per cent of the teachers rated their 
teaching "moderately," 37 per cent of the teachers in the 
urban schools taught the concept "incidentally," and 36 per 
cent indicated moderate teaching of the concept.
An examination of the mean per cents in the last line 
of the table indicated a close correlation between the per­
centages taught in the rural schools and the percentages 
taught in the urban schools. These data appeared to indicate
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that the teachers in the rural schools and the teachers in 
the urban schools attached approximately the same value to 
the, economic concepts included in the questionnaire.
Comparison of teacher responses from small schools 
and large schools. It was determined for purposes of this 
study that a school whose enrollment exceeded 360 students 
should be classified as a large elementary school. This 
number provided for twelve sections with an enrollment of 
thirty students per section. This meant, therefore, that 
those schools whose enrollments provided for twelve or fewer 
sections of students were classified as small elementary 
schools. Teacher responses from twenty-four small elemen­
tary schools and thirty-eight large elementary schools are 
presented in Table XXXVI.
An examination of the data provided in Table XXXVI 
indicated that concept number six was taught by the largest 
number of teachers in both the small schools and the large 
schools. Stating that most people receive money income for 
helping to produce goods and services, the concept was 
taught by 98 per cent of the teachers in the small elemen­
tary schools and by 97 per cent of the teachers in the large 
elementary schools. Ranking as the concept taught by the 
second greatest number of teachers was economic concept num­
ber four, which was taught by 91 per cent of the teachers in
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TABLE XXXVI
NUMBERS AND PERCENTAGES OF TEACHER RESPONSES, BY CONCEPTS, 
FROM TWENTY-FOUR SMALL AND THIRTY-EIGHT 
LARGE ELEMENTARY SCHOOLS
Legend:
TR - Teacher responses IT - Incidentally taught
PC - Per cent MT - Moderately taught
NT - None taught ET - Extensively taught
CONCEPT
Total
No.
of NT
S M 
IT
A L L
MT ET
NUMBER TR No. PC No. PC No. PC No. PC
ONE 170 28 16 55 32 74 44 13 8
TWO 169 30 18 51 30 69 41 19 11
THREE 167 30 18 53 32 65 39 19 11
FOUR 168 16 9 50 30 69 41 33 20
FIVE 168 33 20 61 36 61 36 13 8
SIX 169 3 2 45 27 92 54 29 17
SEVEN 169 37 22 50 30 66 39 16 9
EIGHT 168 21 13 56 33 68 40 23 14
NINE 167 50 30 66 40 42 25 9 5
TEN 167 17 10 68 41 63 38 19 11
Total 
Mean PC
1682 265
16
555
33
669
40
193
11
CONCEPT
NUMBER
Total
No.
of
TR
NT
L A R G 
IT
E
MT ET
No . PC No. PC No . PC No . PC
ONE 667 103 15 263 39 267 40 34 6
TWO 669 119 18 223 33 265 40 62 9
THREE 661 127 19 195 29 269 41 70 11
FOUR 668 64 10 173 26 307 46 124 18
FIVE 670 136 20 239 36 236 35 59 9
SIX 676 23 3 159 24 377 56 117 17
SEVEN 666 142 21 205 31 248 37 71 11
EIGHT 671 101 15 222 33 270 40 78 12
NINE 665 208 31 224 34 194 29 39 6
TEN 671 84 12 213 32 281 42 93 14
Total 6684 1107 2116 2714 747
Mean PC 17 32 40 11
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the small elementary schools and by 90 per cent of the 
teachers in the large elementary schools. Concept number 
four states that one result of specialization and exchange 
among individuals, regions, and countries is a dependence 
on others for many desirable goods and services.
A further analysis of the data provided in Table 
XXXVI indicated that the concept taught by the smallest 
number of teachers in both the small schools and the large 
schools was concept number nine. Stating that competition 
among business firms forces them to seek more effective ways 
of producing and improving their products, with the usual 
results of lower prices, better qualities, and new goods and 
services for consumers, concept number nine was not taught by 
30 per cent of the teachers in the small schools. Additional 
data indicated that this concept was not taught by 31 per 
cent of the teachers in the large elementary schools. An­
other concept which was not taught by a large percentage of 
teachers in both the small and the large schools was concept 
number seven. This economic principle, which stresses that 
a higher standard of living for Americans is made possible 
through increasing trade, including trade with other na­
tions, was not taught by 22 per cent of the teachers in the 
small elementary schools and 21 per cent of the teachers in 
the large elementary schools. Additional study of the data
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shown in this table indicated that 20 per cent of the teach­
ers in the small schools and 20 per cent of the teachers in 
the large schools devoted no time to teaching concept number 
five which states that consumers largely determine what 
goods and services shall be produced by spending their money 
for things that they want.
An examination of the mean per cents for both the 
small schools and the large schools, presented in the last 
line of the table, indicated a very close similarity in the 
percentages of teachers responding in each of the four cate­
gories. In addition, there appeared to be an insignificant 
amount of difference in the extent to which each of these 
concepts was taught in the small and the large schools.
Teacher comments pertinent to significance of eco­
nomic education. Responding to the request on page three 
of the questionnaire, to comment, if they desired, about 
the "need for and importance of teaching some economic edu­
cation at the elementary level," were 196 of the teachers, 
or 23 per cent of the 845 elementary teachers participating 
in the study. Many of the teachers expressed similar 
opinions and suggestions; therefore, those comments which 
appeared to be representative of the respondents were se­
lected for inclusion in the study. Among the 196 teachers 
who offered comments were six teachers, or 3 per cent, whose
140
feelings about the need for and significance of economic 
education at the elementary school level, were negative.
Their objections to the inclusion of economic education in 
the elementary school curriculum included the following:
(1) the curriculum is already overcrowded, and "curriculum 
planners” must determine which learnings should have pri­
ority; (2) the elementary grades should provide only for 
the teaching of reading, writing, and arithmetic; and (3) 
economic education should be provided for the most able 
children only.
I Voicing an overwhelming endorsement of economic edu­
cation at the elementary school level were 186 teachers, or . 
97 per cent of those writing comments. Included among these 
ideas were the following: (1) economic education provides
the ideal avenue for teaching young children an appreciation 
of the great American heritage; (2) a program of economic 
education at the elementary level should enable a greater 
number of school dropouts to leave school with a better 
understanding of the operation of the American economy; (3) 
the elementary school teacher has a responsibility to teach 
young children the value of good work habits and the mean­
ing of responsibility both of which are vital to the economy 
of this country; (4) economic education should be a "normal" 
part of the school curriculum, and the elementary teacher,
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by building on the child's natural curiosity about economic 
affairs, can make a significant contribution to the child's 
effectiveness as a citizen; (5) the elementary school should 
teach children that unequal incomes among families necessi­
tate the most careful allocation of resources; (6) an under­
standing of the importance of budgeting begun in the 
elementary grades can result in later years in making the 
home a happier place in which to live; (7) economic educa­
tion, if offered at the elementary school level, could serve 
to build basic ideals and values concerning the dignity of 
all types of labor; (8) elementary teachers have a responsi­
bility to teach children that the United States is not a 
welfare state and that government financing isn't really 
"free;" (9) the increasing practice of installment buying 
compounds the need for teaching basic economic principles 
at the earliest possible level; (10) economic education at 
the elementary school level is excellent preparation for the 
high school years; and (11) provisions should be made for 
the inclusion of more economic education at the elementary 
level, particularly through the media of textbooks, resource 
materials, and audio-visual materials.
Other teachers indicated that economic education is 
easily correlated with the social studies and mathematics 
and suggested beginning this correlation at the first grade
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level and gradually increasing the complexity of the con­
cepts into the higher grades. The increasing need for 
economic education in an ever-increasing technological so­
ciety was stressed by a number of the teachers.
Responses to the Economic Education Questionnaire
from 845 elementary teachers in Louisiana indicated in-depth
0
teaching of the economic concepts on a limited basis. Com­
ments from 196 of these/teachers, however, overwhelmingly 
endorsed the need for a program of economic education at the 
elementary school level.
CHAPTER IV
SUMMARY AND CONCLUSIONS
I. SUMMARY
The purpose of this study was to identify basic eco­
nomic concepts and to determine the extent to which these 
concepts were taught in the public elementary schools of 
Louisiana during the 1967-68 school session. An economic 
education questionnaire containing ten basic economic con­
cepts which had been validated by a national jury was used 
not only to determine which concepts were taught in the 
elementary schools of Louisiana, but also, to determine 
which of the ten concepts received the greatest emphasis by 
the teachers. In addition, an attempt was made to determine 
similarities and differences in the economic concepts taught 
in the rural schools and the urban schools, as well as simi­
larities and differences in the economic concepts taught in 
the small schools and the large schools. Results from the 
questionnaire also provided data for comparing the economic 
concepts taught in the elementary schools involved in the 
Developmental Economic Education Program with those economic 
concepts taught in the elementary schools of Louisiana. Par­
ticipating in this study were 845 teachers from Louisiana
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elementary schools and twenty-three Coordinators of Develop­
mental Economic Education Programs throughout the United 
States whose elementary schools were involved in this nation­
wide economic education project sponsored by the Joint 
Council on Economic Education.
An examination of the data presented in Table XXXIV, 
Table XXXV, and Table XXXVI indicated that each of the ten 
economic concepts was taught to some extent in the sixty-two 
elementary schools involved in the study. Even though some 
of the teachers did not teach some of the concepts, all of 
the concepts were taught in varying degrees in the rural 
schools, the urban schools, the small schools, and the large 
schools. All computations in these tables were rounded off 
to the nearest whole number, hence an occasional slight dis­
crepancy in the percentages used.
According to the findings of this study, the economic 
concept which was taught by the greatest percentage of teach­
ers in the elementary schools of Louisiana was concept number 
six. This concept, taught by 97 per cent of the elementary 
teachers included in the study, including teachers from 
small, large, rural, and urban schools, states that most 
people receive money income for helping to produce goods 
and services. The data indicated also that 17 per cent of 
the teachers in the sixty-two schools, including teachers
145
from the small* large* rural* and urban schools, taught the 
concept "extensively." Receiving a positive response from 
the second greatest percentage of teachers was concept num­
ber four. Indicating that they taught this concept to some 
extent were 91 per cent of the teachers. This concept* 
which states that one result of specialization and exchange 
among individuals* regions* and countries is a dependence 
on others for many desirable goods and services* was taught 
"extensively" by 19 per cent of the teachers in all of the 
elementary schools involved in the study.
Additional analysis of the data presented in Table 
XXXIV, Table XXXV, and Table XXXVI, revealed that the con­
cept which was taught by the smallest number of teachers in 
the small* the large, the rural* and the urban schools was 
concept number nine. Only 69 per cent of the teachers in 
all of the elementary schools devoted some time to teaching 
this concept. Stating that competition among business firms 
forces them to seek more effective ways of producing and 
improving their products* with the usual results of lower 
prices* better qualities* and new goods and services for 
consumers* this concept was taught "extensively" by only 6 
per cent of the elementary teachers. Taught by only 79 per 
cent of the teachers, as indicated by their responses* was 
concept number seven* which states that a higher standard 
of living for Americans is made possible through increasing
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trade, including trade with other nations. Further study 
of the data revealed that 10 per cent of the teachers in 
the four types of schools (rural, urban, small, and large) 
taught concept number seven "extensively."
The data provided indicated a close similarity in 
the amount of teaching time devoted to each of the remain­
ing concepts by the elementary teachers in the four types 
of schools. For example, concept number five, which states 
that consumers largely determine what goods and services 
shall be produced by spending their money for things that 
they want, was taught by 80 per cent of all the teachers in 
the small, the large, the rural, and the urban schools. 
Teaching the concept "extensively" were 9 per cent of the 
teachers in the four types of schools.
Summary data depicting a comparison of the extent to 
which the economic concepts were taught in the elementary 
schools participating in the Developmental Economic Educa­
tion Program and the extent to which these concepts were 
taught in the elementary schools of Louisiana are presented 
in Table XXXVII. As stated in Chapter II, the Developmental 
Economic Education Program is sponsored by the Joint Council 
on Economic Education and involves a total of twenty-nine 
school systems located geographically throughout the United 
States. These school systems were phased into this economic 
education program over a three-year period beginning in 1964
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TABLE XXXVII
ECONOMIC EDUCATION QUESTIONNAIRE RATING RESULTS FROM
LOUISIANA ELEMENTARY SCHOOLS AND DEVELOPMENTAL
ECONOMIC EDUCATION PROGRAM ELEMENTARY SCHOOLS
Legend:
NT - None taught MT - Moderately taught
IT - Incidentally taught ET - Extensively taught
CONCEPT
DEVELOPMENTAL ECONOMIC . 
EDUCATION PROGRAM
LOUISIANA ELEMENTARY 
SCHOOLS
NUMBER Per cent acre Taucrht Percentage Taucrht
NT IT MT ET NT IT MT ET
ONE 27 73 16 37 41 6
TWO 27 73 17 33 40 10
THREE 5 51 44 19 29 41 11
FOUR 35 '65 9 27 45 19
FIVE - - — 50 50 20 36 35 9
SIX 5 34 61 3 24 56 17
SEVEN 12 59 29 21 31 38 10
EIGHT 10 41 49 15 33 40 12
NINE 6 68 26 31 35 28 6
TEN 6 16 78 12 34 41 13
MEAN 
PER CENT 4 41 55 17 32 40 11
and ending in 1966. This means that the economic education 
programs were at different levels of development within the 
participating school systems. Providing statistical data 
and other information for this study were twenty-three of 
the school systems participating in the Developmental Eco­
nomic Education Program.
As indicated in Table XXXVII, all of the teachers 
participating in the Developmental Economic Education Pro­
gram were teaching all ten of the economic concepts. By 
comparison, as revealed in the mean per cents in the last 
line of the table, 17 per cent of the elementary teachers 
in Louisiana were not teaching the concepts. While 4 per 
cent of the elementary teachers involved in the Developmen­
tal Economic Education Program taught the concepts "inci­
dentally, " 32 per cent of the elementary teachers in 
Louisiana taught the concepts "incidentally." Teaching the 
economic concepts "moderately" were 41 per cent of the 
teachers participating in the Developmental Economic Educa­
tion Program and 40 per cent of the elementary teachers in 
Louisiana. While 55 per cent of the elementary teachers 
involved in the Developmental Economic Education Program 
taught the ten concepts "extensively," according to the 
mean per cent in the last line of the table, only 11 per 
cent of the elementary teachers in Louisiana taught the con­
cepts "extensively." As indicated in Chapters I and II, the
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New Orleans public schools were phased into the Developmen­
tal Economic Education Program in the fall of 1966. An 
examination of the data provided in Chapter III indicated 
that, with the exception of concept number eight, a greater 
percentage of teachers in the elementary schools of New 
Orleans taught each of the remaining nine concepts than did 
the teachers in the other elementary schools included in 
the study. It seemed to appear that the participation of 
the elementary schools of New Orleans in the Developmental 
Economic Education Program accounted for this difference.
II. CONCLUSIONS
The analysis of the data of the study provided the 
following conclusions:
(1) Economic education was taught to some extent in 
the public elementary schools of Louisiana.
(2) Elementary teachers in the rural schools, the 
urban schools, the small schools, and the large schools in 
Louisiana emphasized the same economic concepts in their 
teaching.
(3) Comments from Louisiana elementary teachers ap­
peared to favor an economic education program for the 
schools.
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(4) More extensive teaching of economic concepts was 
provided in those schools involved in a concentrated eco­
nomic education program.
(5) Additional research in the area of economic edu­
cation for the public schools of Louisiana appears to have 
merit.
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APPENDIX A
QUESTIONNAIRE SENT TO NATIONAL JURORS
Suggested Economic Education Concepts 
(For use by elementary teachers, grades 1-6 only)
Directions to members of the jury.:
Please indicate which ten of. the following twenty 
selected economic concepts you consider most significant 
for use in elementary schools by placing a check mark (✓*) 
in the space indicated.
ECONOMIC CONCEPTS
Check
  1. The basic fact of economic life in all societies
is that the wants of its people are unlimited; 
therefore, people must make choices as to the 
best use of the scarce resources.
  2. Without the factors of production (raw materials,
labor, tools, and management), no production is 
possible.
  3. Division of labor and specialization and exchange
help to produce goods and services faster and bet 
ter.
4. A higher standard of living for Americans is made 
possible through trade with other nations.
_____  5. Competition among business firms forces them to
seek more efficient ways of producing and improv­
ing their products.
_____  6. The prices of goods and services fall if there is
a declining demand, and the prices of goods and 
services rise if there is an increasing demand.
  7. Most people receive income for helping to produce
goods and services.
161
8. .Consumers largely determine what goods and ser­
vices shall be produced by spending their money 
for things that they want.
9. The consumer benefits from competition among firms 
because the prices of goods and services will be 
lower, the quality will be better, or new kinds of 
goods and services will be made available.
10. In the American economy, government services have 
been largely limited to those which people cannot 
provide effectively on an individual basis, such 
as: national defense, police protection, postal
services, etc.
11. One result of specialization by individuals, 
regions, and countries is a dependence on others 
for many desirable goods and services.
12. Profit on goods and services leads to increased 
production.
,13. Personal income is the total income received by 
an individual in the course of a year.
,14. The Gross National Product is the total dollar 
value of all goods and services produced in the 
United States in one year.
,15. How much income workers earn will depend on the 
amount of goods and services they produce.
,16. The formation of labor unions has given workers
more power, higher wages, and better working con­
ditions, sometimes causing owners of businesses to 
to lose money.
17. Sometimes, labor, farm, and business groups can in­
fluence either the state legislatures or congress 
to pass laws that will help them receive larger in­
comes .
,18. All worthwhile work is important regardless of the 
amount of income a person receives.
19. Every human being is a consumer of goods and ser­
vices, but everyone is not a producer.
20.
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Production cannot keep up with the increasing 
population without an increase in technological 
"know-how."
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APPENDIX B
LETTER TO JURORS WHO ASSISTED IN VALIDATING THE CONCEPTS
2624 Hundred Oaks 
Baton Rouge, Louisiana
June 23, 1967
Dear __________________:
Because of your outstanding contributions and leader­
ship in your field, I am asking you to assist me at this 
time so that I can proceed with the next phase of my disser­
tation research. I am now a part-time graduate student 
at Louisiana State University. Effective September 1, 1967, 
I shall be a full-time graduate student on leave from my 
present position as Supervisor of Social Studies and English 
for the East Baton Rouge Parish public schools to complete 
my residence requirement.
My research will be a study to determine the degree 
to which certain basic economic concepts are taught in se­
lected elementary schools, grades 1-6, in Louisiana. As is 
customary with graduate students in this phase of their 
studies, I have had a series of meetings with my graduate 
faculty committee concerning developing plans for my disser­
tation topic. In a recent meeting with my committee I was 
directed by the chairman, Dr. L. M. Harrison, at the request 
of the committee, to send the list of concepts that I have 
proposed for use as my measuring instrument to a "jury" of 
renowned economists and leaders in social studies education 
for their appraisal. I am asking you, therefore, if you 
will serve as a member of this jury and by so doing take 
just a few minutes, and check ( vO those ten concepts from 
the twenty listed on the enclosed sheets which you consider 
the most important. I realize that each of these concepts 
is important and that there is interdependence among them.
As I explained to my faculty committee, these concepts, 
selected from many, are based on my careful study of Eco­
nomic Education in the Schools: Report of the National
Task Force on Economic Education and numerous background 
works published by the Joint Council on Economic Education. 
Needless to say, a number of persons to whom I am sending 
this letter served on the distinguished Task Force, while 
others contributed significantly to the publications of the 
Joint Council.
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I am urgently requesting that you complete the con­
cept evaluation sheets, and return them in the enclosed 
self-addressed, stamped envelope at your very earliest op­
portunity. I know that you can appreciate the importance 
of your individual reaction to this request. I wish to 
express my sincere appreciation for the many kind responses 
to my previous inquiries for pertinent information and to 
thank each member of the jury for responding to this request 
for assistance which means so very much to me at this stage 
of my graduate work.
Sincerely yours,
/s/ Helen Brown 
Helen Brown
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APPENDIX C
LIST OP JURORS WHO PARTICIPATED IN 
VALIDATING THE ECONOMIC CONCEPTS
Jury Member 
Dr. Jack Allen
Dr. Alvin T. Bean
Dr. Theodore C. Boyden
Dr. James D. Calderwood
Dr. Lester V. Chandler
Dr. Anne Coon
Dr. Paul W. Coons
Position Held
Professor of Social Studies 
George Peabody College for 
Teachers 
Nashville, Tennessee
Supervisor of Secondary School 
Social Studies 
Dallas Public Schools 
3700 Ross Avenue 
Dallas, Texas
Director, Center for Business 
and Economic Education 
Georgia State College 
33 Gilmer Street, S.E.
Atlanta, Georgia 30303
Professor of Economics 
University of Southern Cali­
fornia 
Los Angeles, California
Chairman, Department of Eco­
nomics 
Princeton University 
Princeton, New Jersey
Coordinator, Economic Education 
Seattle Public Schools 
Pilot Project 
815 Fourth Avenue, North 
Seattle, Washington 91809
Social Studies Department 
Hartford Public Schools 
249 High Street 
Hartford, Connecticut 06103
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Jury Member
Dr. Robert L. Darcy
Dr. 0. L. Davis, Jr.
Dr. Donald Davison 
Dr. George C. Dawson
Dr. Harold D. Drummond
Dr. Rendig Fels
Dr. J. Van Fenstermaker 
Dr. George L. Fersh
Dr. M. L. Frankel
Position Held
Director, Center for Economic 
Education 
Ohio University 
Athens, Ohio 45701
Department of Curriculum and 
Instruction 
The University of Texas 
Austin, Texas 78712
Department of Economics 
University of Iowa 
Ames, Iowa 50010
Department of Elementary Edu­
cation
University of New Mexico 
Albuquerque, New Mexico
Professor of Economics 
Economics Department 
Vanderbilt University 
Nashville, Tennessee 37203
Department of Finance 
Southern Illinois University 
Carbondale, Illinois 62901
Associate Director 
Joint Council on Economic 
Education 
1212 Avenue of the Americas 
New York, New York 10036
Director, Joint Council on 
Economic Education 
1212 Avenue of the Americas 
New York, New York 10036
Chairman, Social Studies 
Department 
School of Education 
New York University 
Washington Square 
New York, New York 10003
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Jury Member
Dr. Dorothy M. Fraser
Dr. Percy L. Guyton 
Dr. Paul Hanna
Dr. Leonard W. Ingraham
Dr. John Jarolimek
Dr. Robert Johnson 
Dr. John D. Lawrence
Dr. Ben W. Lewis
Position Held
Professor of Social Studies 
Education 
City College
City University of New York 
New York City, New York
Director, Center for Economic 
Education 
Jacksonville University 
Jacksonville, Florida 32211
Professor of Social Studies 
Education 
School of Education 
Stanford University 
Stanford, California
Acting Director 
Bureau of History and Social 
Sciences 
New York City Board of Educa­
tion
New York City, New York
Department of Curriculum and 
Instruction 
College of Education 
University of Washington 
Seattle, Washington
Professor of Economics 
Department of Economics 
University of Virginia 
Charlottesville, Virginia
Regional Representative 
Joint Council on Economic Edu­
cation 
441-D Las Casitas 
Santa Rosa, California 95401
Chairman, Department of Eco­
nomics 
Oberlin College 
Oberlin, Ohio
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Jury Member
Dr. Darrell R. Lewis
Dr. Irving Morrissett 
Dr. Raymond H. Muessig
Mrs. Ila M. Nixon 
Dr. Donald Oliver
Dr. Elinor Pancoast
Dr. Jim Reese
Dr. Vincent R. Rogers
Dr. Daniel Roselle 
Dr. Paul A. Samuelson
Position Held
Professor of Economics 
University of Minnesota 
1169 Business Administration 
Building 
Minneapolis, Minnesota 55455
Department of Economics 
Purdue University 
Lafayette, Indiana 47907
Professor of Social Studies 
Education 
School of Education 
Ohio State University 
Columbus, Ohio
Lakewood Elementary School 
Little Rock,
Arkansas
Professor of Social Studies 
Education 
Graduate School of Education 
Harvard University 
Cambridge, Massachusetts
Professor of Economic Education 
Towson State College 
Baltimore, Maryland 21204
Professor of Economic Education 
University of Oklahoma 
Norman, Oklahoma
Professor of Elementary Educa­
tion
University of Minnesota 
Minneapolis, Minnesota
Professor of History 
State University College 
Fredonia, New York 14063
Professor of Economics 
Massachusetts Institute of 
Technology 
Cambridge, Massachusetts
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Jury Member
Dr. Phillip Saunders
Dr. Lorraine H. Scheer
Dr. Leon Schur 
Dr. Lawrence Senesh 
Dr. Fannie Shaftel
Dr. Bernard F. Sliger 
Dr. S. Stowell Symmes
Dr. Joseph Talarico 
Dr. E. S. Wallace
Position Held
Graduate School of Industrial 
Administration 
Professor of Economics 
Department of Economics 
Carnegie Institute of Technology 
Pittsburgh, Pennsylvania 15213
Professor of Economics 
Department of Economics 
University of Tulsa 
Tulsa, Oklahoma
Professor of Economics 
University of Wisconsin 
Milwaukee, Wisconsin 53211
Professor of Economic Education 
Purdue University 
Lafayette, Indiana 47907
Professor of Social Studies 
Education 
College of Education 
Stanford University 
Stanford, California
Dean of Academic Affairs 
Louisiana State University 
Baton Rouge, Louisiana 70803
Director of Curriculum 
Joint Council on Economic Edu­
cation
1212 Avenue of the Americas 
New York, New York 10036
Professor of Economics
Rutgers University
New Brunswick, New Jersey
Executive Director 
Nebraska Council on Economic 
Education 
Bureau of Business Research 
Lincoln, Nebraska 68508
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Jury Member
Dr. Roman F. Warmke
Dr. Philmore B. Wass 
Dr. Arthur L. Welsh
Position Held
Executive Director 
Ohio Council on Economic Edu­
cation 
Ohio University 
406 Copeland Hall 
Athens, Ohio 45701
Executive Secretary, Connecti­
cut Council of the Advance­
ment of Economic Education 
University of Connecticut, U-93 
Storrs, Connecticut 06268
Economist
Joint Council on Economic 
Education 
1212 Avenue of the Americas 
New York, New York 10036
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APPENDIX D 
PINAL FORM OP QUESTIONNAIRE
Congressional district_____________________
Name of school_____________________________
Type of school (check one):
large urban____
small rural____
Grade you teach_______ ________
ECONOMIC EDUCATION QUESTIONNAIRE 
(For use by elementary teachers, grades 1 - 6 ,  only)
Directions to the teacher:
Please indicate the extent to which you have taught 
each of the following economic concepts or understandings 
during the 1967-68 school session by placing a check mark 
( \/) in the column which best describes your teaching.
C O N C E P T S
BH
M
H
Q
§
1. The basic fact of economic life in 
most societies is that resources are 
inadequate to fulfill all wants; 
therefore, people must make choices 
as to the best use of the scarce re­
sources .
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ECONOMIC EDUCATION QUESTIONNAIRE
C O N C E P T S N
ON
E
IN
CI
DE
NT
AL
LY
M
O
D
E
R
A
T
E
L
Y
E
X
T
E
N
S
I
V
E
L
Y
2. Division of labor and specialization 
and exchange help to produce goods and 
services faster and better.
3. Production requires the use of factors 
of production, including land, labor, 
and capital.
4. One result of specialization and ex­
change among individuals, regions, 
and countries is a dependence on 
others for many desirable goods and 
services.
5. Consumers largely determine what goods! 
and services shall be produced by 
spending their money for things that 
they want.
6. Most people receive money income for 
helping to produce goods and services.
7. A higher standard of_living for
Americans is made possible through 
increasing trade, including trade 
with other nations.
8. In the American economy, some goods 
and services, usually those which 
people cannot provide effectively 
on an individual basis, are pro­
vided by the government. Examples 
are: national defense, police pro­
tection, postal services, highway 
construction, education, and for­
eign aid.
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ECONOMIC EDUCATION QUESTIONNAIRE
C O N C E P T S N
ON
E
IN
CI
DE
NT
AL
LY
M
O
D
E
R
A
T
E
L
Y S
CO
S
W
9. Competition among business firms
forces them to seek more effective
ways of producing and improving their
products, with the usual results of
lower prices, better qualities, and
new goods and services for consumers.
10. Every human being is a consumer of
goods and services, but not everyone
is a producer.
Legend for Rating Scale:
NONE is intended to mean not at all.
INCIDENTALLY is intended to mean by chance or without 
intention or calculation.
MODERATELY is intended to mean average amount— neither 
too much nor too little.
EXTENSIVELY is intended to mean wide or considerable 
extent.
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Please feel free to add any information that you 
wish concerning additional economic concepts or understand­
ings that you teach and the way that you teach them. In 
addition, if you desire, will you comment briefly on your 
feelings about the need for and importance of teaching some 
economic education at the elementary level.
COMMENTS:
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APPENDIX E
LETTER TO PARISH SCHOOL SUPERINTENDENTS WHOSE SCHOOLS 
PARTICIPATED IN THE STUDY
2624 Hundred Oaks Avenue 
Baton Rouge, Louisiana 70808 
December 1, 1967
Dear __________________:
At the present time I am trying to complete the re­
quirements for the degree, Doctor of Education, at Louisi­
ana State University. As is customary for one's meeting 
the requirements for this degree, I must elect a disserta­
tion topic of significance and scope, and this is my purpose 
in writing to you.
The area in which I am planning to do my research is 
economic education at the elementary school level. I pro­
pose to do this research by using a questionnaire in which 
I ask the teacher to use a rating scale for determining the 
extent to which he teaches selected basic economic concepts.
I know that some elementary schools in the State of Louisiana 
integrate economic understandings into the present framework 
of social studies, mathematics, etc. rather extensively, 
whereas other schools do very little work in the area of 
economic education. The purpose of my study, therefore, is
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to determine the extent to which these concepts are taught 
in grades 1 - 6 in selected elementary schools in the State 
of Louisiana.
My graduate advisory committee, under whose guidance 
and supervision I am working, includes Dr. L. M. Harrison, 
who is the chairmanj and committee members, Dr. Thomas 
Landry, Dr. C. W. Hilton, Dr. William Eglin, and Dr.
William Smith. After much deliberation, committee members 
and I have agreed upon the following delimitations for the 
proposed study:
1. The study shall be limited to the public elementary 
schools, grades 1-6, inclusive.
2. The time period on which the study shall be based 
is the 1967-68 school session.
3. The superintendent of schools in each selected par­
ish shall be asked to designate a supervisor, 
preferably an elementary supervisor, to cooperate 
with the writer in her attempt to procure the neces­
sary information.
4. The writer of the proposed study has the responsi­
bility of abiding by the following guidelines as 
she works with the designated supervisors:
a. She will ask the supervisor to select four 
(4) elementary public schools in his parish 
to participate in the study.
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b. She will ask the supervisor to request that 
all teachers, grades 1 - 6 ,  in each selected 
school, complete a questionnaire.
c. She will ask the supervisor to select two 
large urban elementary schools and two small 
rural elementary schools in the parish to 
participate in this study. (If the small 
rural schools are a part of a 1 - 12 system, 
only teachers in grades 1 - 6  may partici­
pate .)
d. She will ask the supervisor to see that one 
of the four schools selected to participate 
is a school for predominantly Negro youth.
e. She will ask the supervisor to assume the 
responsibility for seeing that the question­
naires are placed with the proper teachers 
and that the questionnaires are returned to 
the supervisor so that he can return them to 
the writer.
f. She will ask the supervisor to be the liaison 
between the elementary teachers involved and 
the writer.
Since the proposed study is of utmost concern to me 
at this time, and since the need for my proceeding with 
these proposals is urgent, I shall appreciate very much your
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helping me to expedite these plans. Please help me by 
placing in the hands of the supervisor of your choice the 
materials which I am sending you under separate cover.
I wish to thank you for assisting me in this endeavor 
and to assure you that I believe that this effort by your 
teachers will require a minimum amount of time. Since my 
dissertation must be completed and sent to the Graduate 
School office by April 1, 1968* I must have the question­
naires returned to me by January 1* 1968. Surely you can 
appreciate what the cooperation of superintendents* super­
visors* and teachers means to me at this crucial period in 
my graduate work.
Sincerely yours*
/S/ Helen Brown
(Miss) Helen Brown, Supervisor
English and Social Studies
East Baton Rouge Parish. Public 
Schools
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APPENDIX F 
LETTER TO SCHOOL SUPERVISORS
2624 Hundred Oaks Avenue 
Baton Rouge, Louisiana 70808 
December 1, 1967
Dear Supervisor:
As one who is familiar with the nature and extent of 
supervisory responsibilities, I am soliciting your coopera­
tion in an endeavor which means so much to me. I have 
reached that stage in my doctoral program at Louisiana State 
University where I must procure the data for my dissertation 
study. The area that I have chosen for my proposed study is 
economic, education in the elementary schools. Under the 
guidance of my advisory committee, whose chairman is Dr.
L. M. Harrison, I am attempting to determine the degree to 
which some basic economic concepts have been taught in se­
lected public elementary schools during the 1967-68 school 
session.
Attached is a copy of the letter which I have sent to 
each school superintendent of the sixteen parishes selected 
for participation in this study. This letter includes the 
necessary information and guidelines pertinent to the comple­
tion of the project. You will notice that, as designated
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supervisors, you will serve in a key role. Without your 
assistance, I will be unable to complete the information- 
gathering which is the heart of my research so that my 
dissertation can be in the Graduate School office by April 
1, 1968. I know that you understand the urgency of my re­
quest, and I trust that you will not find placing the 
questionnaires with the teachers and then returning them to 
me a burdensome task. I believe that you will find the 
questionnaires so structured that classroom teachers will 
need only a few minutes to complete them.
When you return the questionnaires to me, will you 
please indicate which of the schools is for Negro youth 
since some of the data will be used for comparative purposes.
With the knowledge that the completed questionnaires 
are designed for the 1967-68 school session and that I need 
them returned to me by January 1, 1968, so that I can com­
plete my dissertation research, will you please help me by 
distributing the materials immediately? I am enclosing a 
self-addressed stamped brown envelope in which I would like 
for you to return the completed questionnaires at your very 
earliest opportunity.
I trust that your assisting me will not work an un­
necessary hardship on you. I know that letters of this 
nature come to your desk often, and I feel that you will
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honor my urgent request for your assistance.
I am most grateful for your consideration and coopera­
tion .
Sincerely yours,
/S/ Helen Brown
(Miss) Helen Brown, Supervisor 
English and Social Studies 
East Baton Rouge Parish Public 
Schools
HB
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APPENDIX G
LIST OF THE COUNCILS AFFILIATED WITH THE 
JOINT COUNCIL ON ECONOMIC EDUCATION
Arkansas State Council on 
Economic Education
Colorado Council on Eco­
nomic Education
Connecticut Council for 
the Advancement of Economic 
Education
Council on Economic Educa­
tion in Maryland
Delaware Valley Council on 
Economic Education
Economic Education Council 
of Greater St. Louis
Economic Education Council 
of Northern New York 
(Plattsburg)
Fairfield County (Milford) 
Council on Economic Educa­
tion
Florida Council for Eco­
nomic Education
Genesee Region Council on 
Economic Education 
(Rochester)
Greater Hartford Council 
on Economic Education
Greater New Haven Council 
on Economic Education
Hawaii Joint Council on 
Economic Education
Hudson Valley Council on Eco­
nomic Education (Poughkeepsie)
Illinois Council on Economic 
Education
Iowa Council on Economic Edu­
cation
Kansas Council on Economic 
Education
Lehigh Valley Council on 
Economic Education
Long Island Council on Eco­
nomic Education (Greenvale)
Louisiana Council on Economic 
Education
Louisville-Jefferson County 
Council on Economic Education
Michigan Council on Economic 
Education
Minnesota State Council on 
Economic Education
Nebraska Council on Economic 
Education
New England Economic Education 
Council
New Jersey Council on Economic 
Education
New York City Council on Eco­
nomic Education
New York State Council on 
Economic Education
Northern California Council 
on Economic Education
Northwest Council on Eco­
nomic Education
Ohio Council on Economic 
Education
Oklahoma Council on Eco­
nomic Education
Oregon Council on Economic 
Education
Purdue Economic Education 
Advisory Board
San Diego County Council 
on Economic Education
Southern California Council 
on Economic Education
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Southwest Missouri Economic 
Council
Tennessee Council on Economic 
Education
Utah Council on Economic Edu­
cation
Vermont Council on Economic 
Education
Western Massachusetts Council 
on Economic Education
Western Pennsylvania Council 
on Economic Education
West Virginia University Coun­
cil on Economic Education
Wisconsin Council on Economic 
Education
Wyoming State Council on Eco­
nomic Education
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APPENDIX H
LIST OF COLLEGES AND UNIVERSITIES PROVIDING
CONSULTANT SERVICES AND MATERIALS IN THE
DEVELOPMENTAL ECONOMIC EDUCATION PROGRAM
American International College
Boston University
Brigham Young University
California State Institute 
at Fullerton
Carnegie Institute of Tech­
nology
City University of New York 
Creighton University 
Francis T. Nicholls College 
Georgia State College 
Hendrix College 
Hofstra University 
John Brown University 
Long Island University 
Louisiana State University 
Loyola University 
Municipal University of Omaha 
New York University 
Portland State College 
Purdue University
San Diego State College
Southern Connecticut State 
College
Temple University 
University of Arkansas 
University of Colorado 
University of Illinois 
University of Iowa 
University of Maryland 
University of Miami 
University of Pennsylvania 
University of Tennessee 
University of Tulsa 
University of Utah 
University of Virginia 
University of Washington 
Vanderbilt University 
Wichita State University 
Wisconsin State University
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APPENDIX I
LETTER TO COORDINATORS OP THE DEVELOPMENTAL 
ECONOMIC EDUCATION PROGRAM
2624 Hundred Oaks Avenue 
Baton Rouge, Louisiana 70808 
September 28, 1967
Dear ________________:
At the present time I am on sabbatical leave from my 
responsibilities as Supervisor of English and Social Studies 
for the public schools of East Baton Rouge Parish to com­
plete my doctoral program at the Louisiana State University 
in May, 1968. My dissertation, which must be completed by 
April 1, 1968, is a study of the degree to which certain 
basic economic concepts are being taught in sixty-four se­
lected elementary schools in the State of Louisiana. In­
cluded in my research will be a chapter devoted to a brief 
look at economic education programs in school systems 
throughout the United States.
Thinking that perhaps the best source of such infor­
mation would be those school systems participating in the 
DEEP program, I am prevailing upon your understanding of my 
need and your knowledge in this discipline for assistance 
in my endeavor. I know that as the coordinator for your
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individual programs you have many, many responsibilities, 
and my request is just another of the numerous such in­
quiries that you receive. I believe, however, that you 
will agree that you are my very best, as well as, my pri­
mary source of information for ideas about what is being 
done in economic education particularly at the elementary 
school level throughout the United States.
Fully aware of your innumerable responsibilities, I 
am asking you to help me by sending me any vital statistics 
that you may have from your participation in the DEEP pro­
gram thus far. Ideas, understandings, or concepts which 
your teachers are using or developing, particularly in 
grades 1 - 6 ,  inclusive, should prove most helpful. I am 
enclosing a copy of the instrument that I am using in my 
research to obtain information from our teachers in Louisi­
ana. It may be that as the Coordinator for your school 
system you could complete this questionnaire, jot down a 
few ideas, and return the questionnaire to me. Incidentally, 
your inclusion of the total number of elementary schools and 
teachers involved in the project in your system should prove 
most helpful. You can see from the contents of my question­
naire that I am attempting to determine the kinds of economic 
understandings that are being taught and the extent to which 
they are being taught in our elementary schools. Small,
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large, rural, and urban schools attended by children of al^ L 
ethnic groups are represented in my research.
I sincerely hope that you will respond to my request 
for assistance. The success of this significant undertaking
will be determined by the response that I get from people
)
like you who are on the "front lines" in this endeavor and 
know what is being done in economic education. Your help­
ing me with this particular phase of my research will be of 
inestimable value to me. I am enclosing a self-addressed 
stamped envelope for your convenience. I trust that I shall 
hear from you at your earliest opportunity to respond to my 
request.
Thank you very much for your assistance.
Sincerely yours,
/S/ Helen Brown
(Miss) Helen Brown, Supervisor 
English and Social Studies 
East Baton Rouge Parish School 
Board
f
188
APPENDIX J
LIST OP COORDINATORS OF DEVELOPMENTAL ECONOMIC EDUCATION 
PROGRAMS WHO PARTICIPATED IN THE STUDY
COORDINATOR 
Albert Alexander
C. Fred Bateman 
Rosemarie B. Blaney 
Max Brunton
Jack Carr
D. J. Dowd 
Mary Fingal 
Beryl A. Hamilton 
H . Mike Hartoonian 
Imogene Jones 
John H. Kilgore 
Max Lawrence 
Noel McGuire
Sister M. Patrice, O.S.B. 
Mrs. Vincent Patrick 
David B . Smith 
Norman Sorensen 
Phyllis Sperling 
Werner E. Stickel 
Lewis Vinson 
Charles F. Zengel
SCHOOL SYSTEM 
New York City, N.Y.
Richmond, Virginia 
Manhassett, Long Island, N.Y. 
Portland, Oregon (Inc. Parkrose) 
Chattanooga, Tennessee 
Dade County, Florida 
Downey, California 
Wichita, Kansas
Wisconsin State Public Schools 
Gary, Indiana 
Des Moines, Iowa 
Granite District, Utah 
Little Rock, Arkansas 
Duluth, Minnesota 
Tulsa, Oklahoma 
Lansing, Michigan 
Omaha, Nebraska 
Minneapolis, Minnesota 
San Diego County, California 
New Orleans, Louisiana 
Seattle, Washington
VITA
Helen Brown was born in Winnfield, Louisiana, June 
16, 1921. She attended the elementary schools of Morton, 
Mississippi, and Carthage, Mississippi, and the high schools 
of Pride, Louisiana, and Baker, Louisiana. Graduating from 
Baker High School in 1938, she enrolled at Louisiana State 
University from which she received the Bachelor of Science 
degree in 1942, with majors in English and social studies.
In 1954, she received the Master of Education degree from 
Louisiana State University with a major in guidance and coun­
seling. She was a John Hay Fellow at the Summer Institute 
in the Humanities at Williams College, Williamstown, Massa­
chusetts in the summer of 1965.
She served as field director for the Camp Fire Girls 
and as field director and executive director for the Girl 
Scouts of the Baton Rouge area prior to her employment as a 
classroom teacher and guidance counselor by the East Baton 
Rouge Parish School Board in 1955. In 1962, while serving 
in the capacity of guidance counselor at Robert E. Lee High 
School in Baton Rouge, she was invited to join the Central 
Office Staff as a Helping Teacher in English and Social 
Studies. At the present time she is on sabbatical leave 
from her position as Supervisor of English and Social Studies 
for the East Baton Rouge Parish School Board.
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